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INTRODUCTION

This study examines integrating spiritual and pedagogical
strategies in Qur’anic memorization (tahfidz) at two Pesantren in
Metro City, Indonesia, addressing gaps in comparative research
on spiritually oriented versus target-driven approaches.
Employing a qualitative multi-case design, data from
observations, interviews with participants, and document
analysis were thematically analyzed using Miles and Huberman'’s
model. Results revealed distinct strategies: the spiritually
oriented pesantren emphasized sincerity, tahajjud prayers, and
non-coercive enrollment, relying on intensive repetition and daily
assessments, while the target-driven institution prioritized
structured scheduling, multi-method techniques (e.g., talaqqi,
wahdah), and measurable goals. Both shared strengths in
consistent murdja’ah (repetition), moral reinforcement, and
structured routines, highlighting the efficacy of combining
spiritual intentionality (tarbiyah rithiyah) with systematic
pedagogy. The study concludes that harmonizing spiritual
devotion with pedagogical structure enhances Qur’ anic
memorization, offering a replicable framework for Islamic
education. Practical recommendations include adopting hybrid
models balancing intrinsic motivation with methodological
diversity, and integrating digital tools for retention. Future
research should explore the longitudinal impacts and diverse
institutional contexts to refine educational approaches.

Tahfidz Al-Qur'an plays a pivotal role in deepening the understanding and practice of Islamic
teachings by enhancing cognitive skills such as memory and concentration, instilling Islamic values,
and improving textual comprehension. These activities are intrinsically linked to the broader
objectives of Islamic education, which aim to cultivate virtuous individuals who embody Islamic
principles in daily life (Alwi et al., 2023; Chew et al., 2023a; Hidayat & Fauziyah, 2022; Kamil et
al., 2021; M. Utsman Arif Fathah, 2022; Solihin, 2021). In Islamic societies, proficiency in Qur’anic
memorization is revered as a spiritual and intellectual achievement (Heravi, 2024, Sirin et al., 2021).
Despite extensive research on tahfidz methodologies, significant gaps persist in understanding how
spiritual and pedagogical strategies are integrated across different educational contexts, particularly

in comparative frameworks.
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Previous studies have explored diverse memorization techniques, such as talaqqt (direct
teacher-student recitation), muraja'ah (repetition), and tasmi’ (recitation audits), alongside factors
influencing program efficacy, including institutional vision, teacher quality, and student aptitude
(Muntiarti et al., 2020; Rahayu et al., 2023; Rizal & Alwi, 2024). Research also highlights the role of
sincerity, patience, and structured curricula in sustaining memorization (Chew et al., 2023b;
Choeroni, 2019). However, existing literature predominantly examines single-case studies or isolated
strategies, with limited comparative analysis of how contrasting educational philosophies, such as
spiritually oriented versus target-driven approaches, shape tahfidz outcomes. For instance, while
studies acknowledge the importance of spiritual readiness (Jamilah & Baiquni, 2023) and managerial
discipline (Lesmana et al., 2021), there remains a paucity of empirical work juxtaposing these
paradigms to identify synergies or divergences. This gap is critical, as Metro City’s Pesantren, each
with distinct operational cultures, exemplify variations in memorization practices yet lack systematic
comparison to inform pedagogical improvements.

This study addresses these gaps by conducting a focused comparative analysis of two leading
pesantren in Metro City: Pondok Pesantren Roudhotul Qur’an (spiritually oriented) and Aisyiyah
KMT Imadul Bilad (target-driven). The research objectives are threefold: (1) to contrast pre-
memorization preparation strategies, (2) to evaluate the implementation of memorization techniques,
and (3) to analyze retention methods, thereby identifying how spiritual and pedagogical frameworks
interact to optimize tahfidz outcomes. The hypothesis posits that the institutions employ significantly
divergent strategies, with one potentially yielding higher efficacy. By synthesizing qualitative
insights from observations, interviews, and document analysis, this study aims to advance practical
recommendations for integrating spiritual intentionality (tarbiyah riihiyah) with systematic pedagogy.
Such findings are vital for refining Qur’anic education models, particularly in contexts where
traditional and structured approaches coexist but remain understudied.

This research contributes to the discourse by bridging the theoretical and practical divide in
tahfidz education. While prior works emphasize spiritual or managerial dimensions (Othman et al.,
2024), this study underscores their complementary roles, offering a replicable framework for holistic
memorization strategies. Future implications include advocating for longitudinal assessments of
retention efficacy and the integration of digital tools, as suggested by emerging trends in educational
technology (Solihin, 2021). Ultimately, this comparative lens enriches the understanding of how
diverse Islamic educational philosophies can coexist to preserve and enhance Qur’anic memorization
in contemporary settings.

METHODS

This study employed a qualitative multiple-case study approach (Robert K. Yin, 2018) to
compare the integration of spiritual and pedagogical strategies in Qur'anic memorization programs at
two prominent Pesantren in Metro City, Lampung, Indonesia: Pondok Pesantren Roudhotul Qur’an
(PPRQ) and Pondok Pesantren Aisyiyah KMT Imadul Bilad. PPRQ emphasizes intrinsic motivation
and ritual-based learning, while Aisyiyah KMT focuses on structured memorization targets and
measurable outcomes. This approach was chosen to facilitate cross-case comparisons and to explore
contextual differences and patterns in tahfidz practices.

Data were collected through triangulation of three methods: interviews, observations, and
document analysis. Sixteen participants were purposively selected for semi-structured interviews,
including four administrators, six teachers, and six students with at least two years of experience and
varying levels of memorization proficiency. Structured observations were conducted over four weeks
at each Pesantren, covering activities such as tahajjud prayers, memorization sessions, and muraja’ah
routines. Document analysis included reviews of institutional curricula, memorization schedules,
repetition tracking books, assessment reports, and motivational materials.
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Interviews were conducted in Bahasa Indonesia, audio-recorded, and transcribed verbatim.
Questions focused on three main areas: pre-memorization preparation (e.g., spiritual rituals, target-
setting), implementation strategies (e.g., repetition methods, teacher-student interaction), and
retention techniques (e.g., murdja’ah schedules, evaluation systems). Observations were recorded
using a structured rubric assessing time allocation, teacher feedback, and student engagement in
spiritual activities. Documents were analyzed to contextualize the interview and observational data,
for example, comparing scheduled tahfidz hours with actual practice.

Data analysis followed Miles and Huberman'’s interactive model, involving open coding (e.g.,
“sincerity of intention,” “structured repetition”), axial coding (grouping into broader categories such
as spiritual strategies and pedagogical techniques), and cross-case synthesis to identify similarities
and differences, for instance, shared muraja’ah routines versus divergent target-setting systems
(Matthew B. Miles, 2014). To ensure validity, the study used triangulation of data sources, member
checking (participants reviewed interview transcripts), and peer debriefing by two Islamic education
experts to reduce bias. Ethical considerations included obtaining informed consent, ensuring
participant anonymity (e.g., “Student A,” “Ustadzah Er”), and securing all data. The two Pesantren
were selected due to their contrasting educational philosophies yet similar reputations as leading
tahfidz institutions in the city. Participant selection aimed to achieve thematic saturation, where no
new themes emerged from the data

RESULTS AND DISCUSSION
Strategies before Memorizing the Qur'an in Pondok Pesantren Roudhotul Qur*an Metro and
Aisyiyah KMT Imadul Bilad Metro

The following is a table that presents the preparation strategy before memorizing the Qur'an
at Pondok Pesantren Roudhotul Qur'an Metro and Aisyiyah KMT Imadul Bilad Metro:

Table 1: Strategies Before Memorizing Al-Qur'an at Pondok Pesantren Roudhotul Qur'an Metro and
Aisyiyah KMT Imadul Bilad Metro

Pondok Strategies Before Data Source Methods
Pesantren Memorizing the Qur'an
Pondok “We do not force students to Mubayyin, first vice Interview
Pesantren enter the tahfidz programme. chairman of PPRQ
Roudhotul Only those with sincere for tahfidz.
Qur'an Metro intentions for Allah survive.

Every morning, they must do
tahajjud and halagah to
cleanse their hearts.
Memorisation without the
intention of worship
memorization will become a
burden.”

“At first, I was hesitant, but Santri A Interview
after joining the halagah, my
intention was strengthened.
Ustadz always said, ‘Don't let
your memorisation only be
an ornament in the world.”
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The tahfidz program is not Daily activities of Documentation
forced, only for students with  students.
strong intentions.

Santri must follow the Daily activities inthe Observation
programs in the Pondok, Pondok.

including tahajjud prayers

and religious study circles

(halagah).
Pondok “We set a daily target: 1 page Pondok Interview
Pesantren per day. Santri must write the administrator
Aisyiyah KMT target in their planner. Before
Imadul they start, they are given

group motivation to build

their spirit.”

“The daily target was scary at  Santri B Interview
first, but now it's a challenge.

We often get inspiration

stories from Ustadzah about

Qur'an memorisation stories

from the past.”

Encourage students to have Tahfidz program Documentation
sincere intentions in
memorizing

Provide motivation and Motivational in the Observation
support to students before activities of Pondok
starting memorization

Table 1 explains the strategies implemented by the two Pondok Pesantren. Roudhotul Qur'an
Metro emphasizes the importance of straightening the students' intention to memorize the Qur'an
solely for Allah. This is considered crucial so that the memorization process is carried out sincerely
and not only for worldly purposes. This information was obtained from an interview with Mubayyin,
the first vice chairman of PPRQ in the field of tahfidz. In addition, the tahfidz program in this
Pesantren is not forced, but is intended for students who have strong intentions. The daily activities
of the students include tahajjud prayer and halagah, which are religious activities that support the
memorization process. Observations show that involvement in these activities helps prepare students
mentally and spiritually before memorizing.

Pondok Pesantren Aisyiyah KMT Imadul Bilad sets clear memorization targets for santri,
which helps them have focus and purpose in the memorization process. Like Pondok Roudhotul
Qur'an, this Pesantren also encourages santri to have a sincere intention in memorizing, which is
considered important for success in the tahfidz program. The documentation of the tahfidz program
shows that sincere intentions are highly considered. In addition, the Pondok Pesantren provides
motivation and support to students before they start memorizing, which can increase students'
enthusiasm and confidence. Observations of motivational activities in the pesantren show that this
support is an integral part of the memorization preparation process. These two Pondok Pesantren have
different but complementary approaches to preparing students to memorize the Qur'an, focusing on
intention, religious activities, and moral support.
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Implementation Memorizing Strategy of al-Qur'an in Pondok Pesantren Roudhotul Qur‘an

Metro and Aisyiyah KMT Imadul Bilad Metro

The following is a table that presents the implementation strategy of memorizing the Qur'an

at Roudhotul Qur'an Metro and Aisyiyah KMT Imadul Bilad Metro:

Table 2: Strategies for Memorizing the Qur'an at Pondok Pesantren Roudhotul Qur'an Metro and

Aisyiyah KMT Imadul Bilad Metro

Pondok Qur'an Memorization Data Source Methods
Pesantren Strategy
Pondok “We use the multiple repetition Tahfidz teacher Interview
Pesantren method.  Students are not inPPRQ
Roudhotul allowed to add new
Qur'an Metro memorisation before repeating
the old one. We also have a
control book to monitor their
progress."
"Before adding new verses, | Santri C Interview

have to repeat the old
memorization many times. It's
hard at first, but repeating helps
me remember better. The control
book motivates me because | can
see my progress every day."

Santri memorize after morning
prayer until 6:30 am and
continue at 8:00 am until 11:00
am.

Daily activities
of students

Observation

Memorization assessment s
carried out every day by the
tahfidz teacher.

Documentation
of the tahfidz
program

Documentation

Pondok
Pesantren
Aisyiyah
Imadul Bilad

KMT

“We combine talaqqi (hearing
from the teacher) and wahdah
(group memorisation). Every
student is required to deposit
their memorisation with the
teacher before lunch.”

Ustadzah Er,
tahfidz teacher
of KMT IMBI

Interview

“The wahdah method is very
helpful. If something is wrong,
my friends will remind me. We
also compete to reach the daily
target.”

Santri D

Interview

Santri submit their memorized
verses to the teacher for
evaluation.

Memorization
submission
activity

Observation

The tahsin al-Qur'an program is
carried out for one semester with
daily assessments.

Documentation
of tahsin
activities at the
cottage

Documentation
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Table 2 explains the strategies applied by Pondok Pesantren Roudhotul Qur'an Metro and
Aisyiyah KMT Imadul Bilad Metro in the process of memorizing the Qur'an. The method used at
Pondok Pesantren Roudhotul Qur'an Metro is multiple repetition, where students are required to
repeat the memorized verses several times to strengthen their memory. This information was obtained
from an interview with the tahfidz teacher at PPRQ. Santri have a regular memorization schedule,
starting after the morning prayer until 06.30, and continuing from 08.00 to 11.00. This good timing
has proven to be important in helping students focus and be consistent in memorizing. In addition,
memorization assessments are conducted daily by tahfidz teachers to ensure santri stay on track and
get the necessary feedback, which is recorded in the tahfidz program documentation.

Pondok Pesantren Aisyiyah KMT Imadul Bilad applies several methods in memorizing,
namely bi al-nazhar, talaqqi (listening from the teacher), and wahdah (repetition together). This
combination of methods aims to improve understanding and mastery of memorization. This
information was obtained from an interview with Ustadzah Er, the tahfidz teacher at the Pesantren.
Students are required to submit their memorized verses to the teacher after memorizing, which allows
the teacher to evaluate progress and provide necessary guidance. The tahsin al-Qur'an program is also
carried out for one semester with daily assessments, aiming to improve the students' Qur'an reading
as well as memorization, which is recorded in the documentation of tahsin activities in the Pesantren.
Both Pondok Pesantren have different but complementary approaches to the process of memorizing
the Qur'an, focusing on the repetition method, regular scheduling, and direct interaction with the
teacher.

Strategies for Maintaining Qur'an Memorization at Pondok Pesantren Roudhotul Qur'an
Metro and Aisyiyah KMT Imadul Bilad Metro

The following is a table that presents the strategy of maintaining the memorization of the
Qur'an in Pondok Pesantren Roudhotul Qur'an Metro and Aisyiyah KMT Imadul Bilad Metro:

Table 3: Strategies for School Maintaining Memorization at Pondok Pesantren Roudhotul Qur'an
Metro and Aisyiyah KMT Imadul Bilad Metro

Pondok Pesantren Strategies for Maintaining Data Source Methods
Qur'anic Memorization

Pondok Pesantren “Muréja'ah is obligatory twice a Tahfidz Interview

Roudhotul Qur'an day: after dawn and before teacher at

Metro bedtime. Students should not go PPRQ

to bed before repeating the old
memorisation.”

“I have a special book to mark the Santri E Interview
verses that | often forget.

Ustadzah always checks this

book every week.”

Santri are required to repeat new Daily activities Observation
memorization while adding new of santri
memorization.

Emphasize the importance of Documentation Documentation
maintaining memorization so as of the tahfidz
not to forget or lose it. program.
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Pondok Pesantren “We have scheduled murdja'ah Ustadzah Er, Interview
Aisyiyah KMT and monthly tests. Students KMT IMBI
Imadul Bilad whose memorisation drops must tahfidz teacher

join an intensive programme.”

"l organise my muraja'ah Santri F Interview
schedule using the book, but I am

still required to report to the

Ustadzah every Saturday."

Santri are encouraged to conduct Observation of Observation
independent muraja’ah outside santri activities
scheduled classes. outside of

study hours

Periodic memorization Documentation Documentation
assessments are conducted to of
ensure retention. memorization

assessment

activities

Table 3 explains the strategies applied by Pondok Pesantren Roudhotul Qur'an Metro and
Pondok Pesantren Aisyiyah KMT Imadul Bilad Metro in maintaining the memorization of the Qur'an.
At Pondok Pesantren Roudhotul Qur'an Metro, santri are required to do muraja’ah or repetition of
memorization at least twice a day. This method aims to strengthen memory and ensure that the
memorization that has been learned is not lost. This information was obtained from interviews with
tahfidz teachers at PPRQ, who emphasized the importance of repetition in the memorization process.
Observation of the santri's daily activities shows that repetition of new memorization is also done,
which helps the santri to continuously improve and strengthen their memorization. This Pesantren
also emphasizes the importance of maintaining memorization so as not to forget or lose it, which is
reflected in the documentation of the tahfidz program, which shows that maintaining memorization
is a top priority.

Muraja’ah at the Aisyiyah KMT Imadul Bilad is carried out regularly with clear scheduling,
helping santri have a regular time to repeat their memorization. This information was obtained from
an interview with Ustadzah Er, the tahfidz teacher at the Pesantren. Santri are encouraged to do
muraja’ah independently outside of class hours, which provides an opportunity for them to take
responsibility for their memorization and train their independence in learning. Memorization
assessments are conducted periodically to ensure that memorization is maintained, help teachers
monitor santri progress, and provide necessary feedback. These memorization assessment activities
are recorded in the documentation, showing that assessment is an important part of the process of
maintaining memorization. Both Pondok Pesantren apply different but complementary strategies in
maintaining memorization of the Qur'an, focusing on repetition, scheduling, and periodic assessment.

DISCUSSION
Spiritual Strategies in Qur'an Memorization

The findings of this study clearly show that preparation before memorizing the Qur'an has an
important role in the success of tahfidz santri in Pesantren. Pondok Pesantren Roudhotul Qur'an Metro
and Pondok Pesantren Aisyiyah KMT Imadul Bilad Metro apply different approaches in this
preparation stage. Pondok Pesantren Roudhotul Qur'an Metro focuses more on the spiritual aspect
through alignment of intentions, additional worship such as tahajjud prayer, and a non-coercive
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approach in the tahfidz program. In contrast, the Aisyiyah KMT Imadul Bilad prioritizes the
managerial aspect by setting memorization targets and providing motivation and support to santri
before they start memorizing. These two approaches have significant implications in shaping the
mental readiness and motivation of santri in memorizing the Qur'an. The spiritual-based approach at
Pondok Pesantren Roudhotul Qur'an Metro ensures that santri have strong intrinsic motivation
(Masita et al., 2020), while the target-based approach at Pondok Pesantren Aisyiyah KMT Imadul
Bilad helps santri in organizing memorization strategies more systematically. While spiritual
readiness is essential, effective memorization also requires structured management and pedagogical
approaches that guide students systematically through their daily practices.

Managerial and Pedagogical Approaches

In the memorization implementation stage, Pondok Pesantren Roudhotul Quran Metro
applies the double repetition method, where santri memorize intensively in two main sessions every
day, and receive regular assessments from tahfidz teachers (Febrani et al., 2022; Jazimi & Arif, 2021a,
2021b). This method emphasizes strengthening long-term memory through repetition, as proposed in
cognitive theory by Baddeley (Baddeley, 2000).1n contrast, Pondok Pesantren Aisyiyah KMT Imadul
Bilad applies the bi al-nazhar, talaqqi, and wahdah methods, which combine independent
memorization with direct learning from teachers (Kartika, 2019; Muktafi & Umam, 2022; Putri,
2021). This approach supports the concept of multi-modal learning, where santri not only memorize
through repetition but also by listening and reading directly, as theorized in educational psychology
studies by Schunk (Schunk & Zimmerman, 2012). This finding shows that effective memorization
strategies do not only depend on repetition, but also on interactive methods that involve various senses
in the learning process. Both Pondok Pesantren apply different approaches, but both emphasize the
importance of a systematic structure in memorization. Beyond the initial memorization process,
maintaining and reinforcing memorization over time is equally crucial to ensure the long-term success
of students' tahfidz achievements.

Memory Retention Techniques

In maintaining memorization, Roudhotul Qur'an Metro applies muraja’ah at least twice a day,
with an emphasis on repeating old verses before adding new memorization. This approach supports
long-term retention and minimizes memorization (Afidah & Anggraini, 2022). Meanwhile, Pondok
Pesantren Aisyiyah KMT Imadul Bilad uses a more flexible schedule-based muraja’ah approach,
allowing santri to repeat memorization both independently and through periodic memorization
assessment sessions (Nihayah et al., 2023). This approach is in line with the theory of self-regulated
learning (Zimmerman, 2002), which states that learners who have control over their learning schedule
tend to have higher retention rates. This finding shows that both the strict repetition system and the
flexible system have their respective advantages in maintaining memorization, depending on the
needs and characteristics of the santri.

One explanation for the differences in the strategies applied in these two Pesantren is the
educational philosophy adopted by each institution. Roudhotul Qur'an Metro is more oriented towards
spirituality-based education and sincerity of intention (tarbiyah rahiyah) (Jamilah & Baiquni, 2023;
Syarifudin, 2024), as stated by Al-Ghazali, who emphasized that knowledge will only be useful if it
is obtained with a clean heart and the right intention (Sari & Marhaban, 2022). The strategy before
memorizing in this Pesantren is more emphasized on mental and readinessspiritual. Pondok Pesantren
Aisyiyah KMT Imadul Bilad adopts a more education management-based approach, which
emphasizes planning, discipline, and external motivation (Lesmana et al., 2021; Nizarani et al., 2020).
This approach reflects the principles of goal-setting theory developed by Locke & Latham, which
states that clear goals and a structured evaluation system can improve learning effectiveness (Tosi et
al., 1991).

This finding implies that an effective memorization strategy should not only rely on one
approach, but combine spiritual, cognitive, and managerial aspects to achieve more optimal results
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(Othman et al., 2024). Several studies have found that students who receive intention-based learning
and discipline tend to be more successful in memorizing compared to those who only apply one of
the approaches (Anggraini & Sukma, 2024; Susanto et al., 2020; Arif, M., & Abd Aziz, M. K. N.,
2023). The integrative model in tahfidz learning can be a guideline for the development of more
effective Qur'anic education methods (Abdullah et al., 2024; Nuryasin et al., 2024).

This study is limited to two Pesantren, which may not fully reflect all methods used in tahfidz
programs in other Pesantren in Indonesia. Geographical, cultural, and institutional affiliation factors
may influence the variation of approaches used. Future research is recommended to develop a broader
scope of study, including pesantren with more diverse backgrounds. This study did not evaluate the
long-term impact of the strategies implemented. Longitudinal studies that monitor the success of
santri in maintaining memorization after graduating from Pesantren are needed to understand the
long-term effectiveness of each method. Pesantren can adopt the Spiritual-Structural Hybrid Model
by combining spiritual preparation (such as tarbiyah rithiyah sessions to strengthen intentions before
memorisation) and a structured framework (realistic daily targets, tight scheduling), as well as
inserting daily spiritual reflections to maintain the intrinsic motivation of santri. The results of this
study confirm that a combination of spiritual, managerial, and technological approaches can create a
more effective tahfidz learning system that is relevant to the times.

CONCLUSION

This study aimed to compare the spiritual and pedagogical strategies of Qur’anic memorization
at two Pesantren in Metro City, Lampung, to identify effective practices. Findings revealed distinct
approaches: Pondok Pesantren Roudhotul Qur’an prioritized spiritual readiness and intensive
repetition, while Aisyiyah KMT Imadul Bilad emphasized structured targets and multi-method
techniques. Both institutions, however, reinforced structured scheduling, consistent muraja’ah, and
moral-spiritual values, underscoring the complementary roles of intrinsic motivation and systematic
pedagogy.

Theoretical contributions include advancing the discourse on holistic tahfidz education by
demonstrating how spiritual intentionality (tarbiyah rithiyah) and cognitive theories (e.g., self-
regulated learning, multi-modal methods) can coexist to enhance memorization outcomes.
Practically, this research offers a model for integrating spiritual foundations with pedagogical
frameworks, enabling educators to design curricula that balance sincerity, discipline, and
methodological diversity. A key limitation is the study’s narrow focus on two institutions, which may
limit generalizability to Pesantren with differing cultural or operational contexts. Additionally, the
absence of longitudinal data restricts insights into long-term retention efficacy. Future research should
explore the longitudinal impacts of these methods and the potential of digital tools to enhance
memorization efficiency. Ultimately, this study affirms that harmonizing spiritual devotion with
pedagogical innovation offers a transformative pathway for preserving and advancing Qur’anic
education in contemporary Islamic societies.

REFERENCES

Abdullah, A., Embong, A. H., Azmi, R., Mokhtar, W. K. A. W., Alias, N. D. F., Chua, N. A., Ismail,
F. A., Abdul Latif, M. N. H., Muhamad, F. H., & Ab Hamid, D. S. (2024). Integrasi Pendidikan
Tahfiz dan Akademik. Global Journal Al-Thagafah, 60-72.
https://doi.org/10.7187/GJATSI122024-5

Afidah, S. I., & Anggraini, F. S. (2022). Implementasi Metode Muraja’ah dalam Peningkatan Kualitas
Hafalan Al-Qur’an di Pondok Pesantren Amanatul Qur’an Pacet Mojokerto. Al-Ibrah : Jurnal
Pendidikan Dan Keilmuan Islam, 7(1), 114-132. https://doi.org/10.61815/alibrah.v7i1.192

Alwi, T., Badaruddin, K., & Febriyanti, F. (2023). Pelaksanaan Pembelajaran Tahfidz Al-Qur An
Dalam Membentuk Karakter Islami Siswa. Munaddhomah: Jurnal Manajemen Pendidikan
Islam, 4(3), 756—-766. https://doi.org/10.31538/munaddhomah.v4i3.466

Fikroh Page 83


https://doi.org/10.7187/GJATSI122024-5
https://doi.org/10.61815/alibrah.v7i1.192
https://doi.org/10.31538/munaddhomah.v4i3.466

Fikroh: Jurnal Pemikiran dan Pendidikan Islam, Vol. 18, No. 1, January 2025

Arif, M., & Abd Aziz, M. K. N. (2023). Islamic Religious Education Learning Model in the 21st
Century: Systematic Literature Review. Indonesian Journal of Islamic Education Studies
(IES), 6(2), 237-262.

Anggraini, R., & Sukma, D. (2024). Hubungan Kedisiplinan Belajar dengan Prestasi Belajar Siswa.
MASALIQ, 4(3), 750-759. https://doi.org/10.58578/masaliq.v4i3.3069

Baddeley, A. D. (2000). The Psychology of Memory. Psychology Press.

Chew, M., Murat, R., & Justine, K. (2023a). Tahfidz Al-Quran Learning Methods With Superior
Class Programs. Journal Neosantara Hybrid Learning, 1(2), 37-53.
https://doi.org/10.55849/jnhl.v1i1.83

Chew, M., Murat, R., & Justine, K. (2023b). Tahfidz Al-Quran Learning Methods With Superior
Class Programs. Journal Neosantara Hybrid Learning, 1(2), 37-53.
https://doi.org/10.55849/jnhl.v1i1.83

Choeroni, C. (2019). KH. M. Arwani Amin sebagai Role Model Pendidikan Tahfidz Al-Qur’an. Al-
Fikri: Jurnal Studi Dan Penelitian Pendidikan Islam, 2(2), 37.
https://doi.org/10.30659/jspi.v2i1.4014

Farida, N. R., Ma'arifM. A., & Kartiko, A. (2021). Implementation of the Wahdah Method in
Improving Students’ Ability to Memorize the Qur’an. Nazhruna: Jurnal Pendidikan Islam, 4(3),
518-530. https://doi.org/10.31538/nzh.v4i3.1084

Febrani, F., Mayasari, R., & Gaffar, A. (2022). Gambaran Dinamika Motivasi Santri Dalam
Menghafal Al-Qur’an di Pondok Pesantren Hafalan Qur’an di Kota Kendari. Jurnal Mercusuar:
Bimbingan, Penyuluhan, Dan Konseling Islam, 2(1). https://doi.org/10.31332/jmrc.v2i1.4510

Heravi, S. jamal ud D. (2024). Method of Allama Abul Fazl Al Borgaee (d 1413 H) in his Tafseer
“Tabeshe az Quran.” QiST: Journal of Quran and Tafseer Studies, 3(3), 373-410.
https://doi.org/10.23917/qist.v3i3.3744

Hidayat, R., & Fauziyah, Y. (2022). The Urgency of Understanding the Verses of Mutasyabihat
Lafdziyyah for Learning Tahfidz Al-Quran. KnE Social Sciences, 578-585.
https://doi.org/10.18502/kss.v7i10.11260

Jamilah, M., & Baiquni, M. M. (2023). Metode Pendidikan Spiritual Santri: Studi Komparasi di
Pondok Pesantren Mansyaul Ulum dan Pondok Pesantren Miftahul Ulum Putri/PPRU IV

Ganjaran Gondanglegi Malang. Ma’arif Journal of Education, Madrasah Innovation and Aswaja
Studies, 2(2), 60-72. https://doi.org/10.69966/mjemias.v2i2.33

Jazimi, I., & Arif, M. (2021a). Metode Menghafal Al-Qur’an di Pondok Pesantren Tahfidz ul Qur’an
Al-Muttagin Taki Niode Kota Gorontalo. Jurnal Ilmiah Islamic Resources, 17(2), 110.
https://doi.org/10.33096/jiir.v17i2.86

Jazimi, I., & Arif, M. (2021b). Metode Menghafal Al-Qur’an di Pondok Pesantren Tahfidz ul Qur’an
Al-Muttagin Taki Niode Kota Gorontalo. Jurnal llmiah Islamic Resources, 17(2), 110.
https://doi.org/10.33096/jiir.v17i2.86

Kamil, A., Nur, T., & Darmiyanti, A. (2021). Analysis of the Online Tahfidz Al-Qur’an Program in
Improving Islamic Education Learning Outcomes. ENDLESS : International Journal of Future
Studies, 4(2), 272-281. https://doi.org/10.54783/endless.v4i2.107

Kartika, T. (2019). Manajemen Pembelajaran Tahfidz Al-Qur’an Berbasis Metode Talaqqi . Jurnal
Isema: Islamic Educational Management, 4(2), 245-256.
https://doi.org/10.15575/isema.v4i2.5988

Lesmana, F. R., Salsabilah, H., & Alviana Febrianti, B. (2021). Peran Pondok Pesantren dalam
Pembentukan Karakter Santri dalam Manajemen Pendidikan Islam. Jurnal Syntax

Fikroh Page 84


https://doi.org/10.30659/jspi.v2i1.4014

Fikroh: Jurnal Pemikiran dan Pendidikan Islam, Vol. 18, No. 1, January 2025

Transformation, 2(07), 962—-970. https://doi.org/10.46799/jst.v2i7.319

M. Utsman Arif Fathah, R. (2022). Juz’i Method: The Technique of Speeding up The Memorization
of the Quran at the Pondok Tahfidz Islamic Centre Bin Baz. International Journal of Social
Science and Human Research, 5(9). https://doi.org/10.47191/ijsshr/v5-i9-15

Masita, R., Khirana, R. D., & Gulo, S. P. (2020). Santri Penghafal Alquran: Motivasi dan Metode
Menghafal Alquran Santri Pondok Pesantren Tahfizul Qur’an Sungai Pinang Riau. Idarotuna,
3(1), 71. https://doi.org/10.24014/idarotuna.v3i1.11339

Matthew B. Miles, A. M. H. J. S. (2014). Qualitative Data Analysis: A Methods Sourcebook (3rd
ed.). SAGE Publication.Inc.

Muktafi, A., & Umam, K. (2022). Implementasi Metode Talaqqi dalam Menghafal Al-Qur’an di
Pondok Pesantren. Dirasat: Jurnal Manajemen Dan Pendidikan Islam, 8(2), 194-205.
https://doi.org/10.26594/dirasat.v8i2.3070

Muntiarti, T., Ernawati, E., & Indriyanto, B. (2020). Evaluasi Program Tahfidz Al-Qur’an di Smait
Buahati  Jakarta. Jurnal Penelitian Dan Penilaian  Pendidikan, 3(1), 1-13.
https://doi.org/10.22236/jppp.v3il.5913

Nihayah, H., Roin, U., & Masnu’ah, M. (2023). Implementasi Metode Fami Bisyauqin dalam
Memelihara Hafalan Al-Qur’an di Pondok Pesantren Darussalam Sumberrejo Bojonegoro.
Evaluasi: Jurnal Manajemen Pendidikan Islam, 7(2), 72-82.
https://doi.org/10.32478/evaluasi.v7il.1187

Nizarani, N., Kristiawan, M., & Sari, A. P. (2020). Manajemen Pendidikan Karakter Berbasis Pondok
Pesantren. Jurnal Intelektualita:  Keislaman, Sosial Dan Sains, 9(1), 37-44.
https://doi.org/10.19109/intelektualita.v9i1.5432

Nuryasin, M., Fahrudin, A., & Bariyah, O. N. (2024). Tahfidz Al-Qur’an Learning Model in
Increasing Students’ Interest And Independence in Learning (Study at Muhammadiyah 22 Junior
High School Setiabudi Pamulang South Tangerang City). International Journal of Educational
Narratives, 2(4), 418-424. https://doi.org/10.70177/ijen.v2i4.1227

Othman, A., Nik Abdullah, N. Md. S. A., Ruslan, N., Nordin, M. S., & Shabu, S. F. (2024).
Development and Validation of a Tahfiz School Performance Index. Intellectual Discourse,
32(2). https://doi.org/10.31436/id.v32i2.2157

Putri, S. (2021). Tahfiz Al-Qur’an di Pondok Pesantren; Analisis Metode Tahfiz di Pondok Pesantren
Al-Mubarak Al-Islami li Tahfiz Al-Qur’an Al-Karim. An-Nida’, 45(2), 18I.
https://doi.org/10.24014/an-nida.v45i2.16555

Rahayu, T., Subando, J., Fatimah, M., Haq Rumaf, A. F., & Hussain Solihu, A. K. (2023).
Optimization of Teaching Strategies of Tahfidz Teachers to Improve the Quality and Quantity
of Student’s Memorization of The Qur’an. Profetika: Jurnal Studi Islam, 24(02), 259-268.
https://doi.org/10.23917/profetika.v24i02.1976

Rizal, & Alwi. (2024). Peran Tasawuf dalam Kehidupan Modern. Jurnal llmiah Spiritualis: Jurnal
Pemikiran Islam Dan Tasawuf, 10(1), 62—74. https://doi.org/10.53429/spiritualis.v10i1.893

Robert K. Yin. (2018). Case Study Research and Applications Design and Methods. SAGE
Publications, Inc.

Sari, M., & Marhaban. (2022). Hubungan llmu dan Agama dalam Perspektif Imam Al-Ghazali. At-
Tafkir, 15(1), 30—43. https://doi.org/10.32505/at.v15i1.4095

Schunk, D. H., & Zimmerman, B. J. (2012). Self-Regulation and Learning. In Handbook of
Psychology, Second Edition. Wiley. https://doi.org/10.1002/9781118133880.hop207003

Sirin, S., Metin, B., & Tarhan, N. (2021). The Effect of Memorizing the Quran on Cognitive

Fikroh Page 85



Fikroh: Jurnal Pemikiran dan Pendidikan Islam, Vol. 18, No. 1, January 2025

Functions. The Journal of Neurobehavioral Sciences, 8(1), 22-217.
https://doi.org/10.4103/jnbs.jnbs_42_ 20

Solihin, R. (2021). Aplikasi Interaktif Tahfidz Al-Quran Juz Amma (Studi Kasus di SDI Mohammad
Hatta). As-Sibyan, 3(2), 1-11. https://doi.org/10.52484/as_sibyan.v3i2.182

Susanto, A., Farihen, & Iswan. (2020). The Effect of Self-Regulated and Disciplined Learning on
Students’ Achievements. Proceedings of the Ist International Conference on Science, Health,
Economics, Education and Technology (ICOSHEET 2019).
https://doi.org/10.2991/ahsr.k.200723.030

Syarifudin. (2024). Strategi Menghafal Al-Qur’an Santri di Ponpes Tahfzul Qur’an Darul Iman Nw
Bentek. EJurnal Al Musthafa, 4(2), 20-32. https://doi.org/10.62552/ejam.v4i2.87

Tosi, H. L., Locke, E. A., & Latham, G. P. (1991). A Theory of Goal Setting and Task Performance.
The Academy of Management Review, 16(2), 480. https://doi.org/10.2307/258875

Ulumiyah, M., Maarif, M. A., & Zamroni, M. A. (2021). Implementation of the Tallaqi, Tafahhum,
Tikrar and Murajaah (3T+ 1M) Method in the Tahfidz Istana Palace Learning Program. Jurnal
Pendidikan Islam Indonesia, 6(1), 23-33.

Ummatus Sakinah, & Muhamad Arif. (2022). Pesantren Strategy In Preventing Acts Of Bullying.
Journal of Social Science and Economics, 1(1), 146-167.
https://doi.org/10.37812/josse.v1i1.1365

Zakariyah, Z., Arif, M., & Faidah, N. (2022). Analisis Model Kurikulum Pendidikan Agama Islam
Di Abad 21. At-Ta'dib: Jurnal Ilmiah Prodi Pendidikan Agama Islam, 1-13.

Zimmerman, B. J. (2002). Becoming a Self-Regulated Learner: An Overview. Theory Into Practice,
41(2), 64-70. https://doi.org/10.1207/s15430421tip4102_2

Fikroh Page 86


https://doi.org/10.2307/258875
https://doi.org/10.37812/josse.v1i1.1365

