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Ibn Miskawayh; Tahdhib Al-Akhlag; purification of the soul. This study employs a qualitative text-
Islamic Moral Education; based design with a philological-conceptual approach. The
Purification Of The Soul; Moral; Al- primary data source is Kitab Tahdhib al-Akhlag wa Tathir al-
Sa ‘Adah A'rag, while secondary data are drawn from academic literature

on Ibn Miskawayh, Islamic ethics, moral education, and
character education. Data were collected through textual
documentation and analyzed using content analysis and
thematic analysis following the stages of concept identification,
coding, categorization, interpretation, and conceptual
reconstruction. The findings reveal that Ibn Miskawayh's
concept of moral education is constructed through four
interconnected dimensions: the soul as the anthropological
foundation of morality; the regulation of intellect, emotions, and
desires as the psychological mechanism; tahdhib and tathir as
the ethical-pedagogical process; and the cultivation of the
cardinal virtues together with al-sa'adah as the ultimate goal of
moral and intellectual education. The implications of this study
suggest that Islamic moral education should move beyond
normative instruction and behavioral regulation toward the
cultivation of the soul, self-control, moral habituation, and the
internalization of core virtues, including wisdom, courage,
temperance, and justice. Future research is recommended to
compare Ibn Miskawayh's thought with that of other classical
Muslim ethicists and to examine the application of this model in
contemporary Islamic educational practice. This article
contains two tables, a bibliography, and no appendices.

INTRODUCTION

Studies of Kitab Tahdhib al-Akhlaq wa-Tathir al-A ‘raq have so far placed Ibn Miskawayh's
thoughts as the basis of moral ethics, moral education, or character education. The discussions that
emerged generally focused on moral values, habituation of good behavior, self-control, and their
relevance to contemporary Islamic education (Putra & Hayeesama-ae, 2022; Ulfah et al., 2024).
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Studies of Kitab Tahdhib al-Akhlaq wa-Tathir al-A ‘raq have so far placed Ibn Miskawayh's thoughts
as the basis of moral ethics, moral education, or character education. The discussions that emerged
generally focused on moral values, habituation of good behavior, self-control, and their relevance to
contemporary Islamic education (Daiber, 2025; Mattila, 2023; Omar et al., 2021).

Some previous studies have shown that Ibn Miskawayh's moral education emphasized not
only the imparting of moral knowledge but also habituation, soul training, self-control, and character
formation in a sustainable manner. Ibn Miskawayh's thinking is considered relevant to contemporary
Islamic education because it is able to answer the problem of moral deterioration, weak self-control,
and the challenges of technological and social media developments on student behavior (Romadona,
2021; Hartono & Rosyadi, 2024). Another study reveals that Ibn Miskawayh's ethics are oriented
towards the balance of the soul's potential, the formation of virtue, moral rationality, and true
happiness, so that it is in line with the needs of modern character education that emphasizes ethical
awareness and moral responsibility of students (Hanifah et al., 2025; Juwaini et al., 2025). In addition,
Ibn Miskawayh's four main virtues, namely hikmah, syaja'ah, 'iffah, and 'adalah, are seen as the basis
for the development of a modern moral curriculum based on classical Islamic ethics (Muammar et
al., 2026). Several international studies also affirm that moral education and religious education need
to be directed at the formation of spiritual awareness, virtue ethics, human responsibility as God's
mandate, and the reconstruction of Muslim education based on the Islamic worldview (Agbaria, 2024;
Walker, 2024; Ahmed & Chowdhury, 2025).

Although previous research has confirmed the relevance of Ibn Miskawayh's thought to moral
education and character education, existing studies still tend to place his ideas as normative references
and have not fully examined the ethical structure constructed in Kitab Tahdhib al-Akhlaq wa-Tathir
al-A'raq. The relationship between the concept of the soul, the habituation process, the formation of
virtues, and the orientation of happiness has not yet been formulated integratively as a framework for
Islamic moral education. Therefore, this study seeks to offer a thematic reading of Tahdhib al-Akhlaq
to formulate a more systematic and relevant construction of Islamic moral education for the
development of contemporary Islamic education.

Based on this gap, this research is directed to answer the main question: how is the
construction of moral education in Ibn Miskawayh's Kitab Tahdhib al-Akhlaq wa-Tathir al-A‘raq?
More specifically, this study examines how the book positions the soul as the basis for moral
formation, how the motivation and power of the soul are directed in the process of moral education,
how tahdhib and tathir become the process of moral development, and how virtue and happiness
become the ultimate goal of moral education. Thus, the purpose of this research is to reconstruct the
concept of moral education of Ibn Miskawayh through a philological-conceptual reading and thematic
analysis of Tahdhib al-Akhlaq, so that a systematic and relevant model of Islamic moral education
can be found in contemporary contexts.

The contribution of this research lies in the effort to read Tahdhib al-Akhlaq not only as a
classical Islamic ethical text, but as a conceptual source for the development of Islamic moral
education. Theoretically, this research offers a thematic reconstruction that places the soul as an
anthropological foundation, the impulse and power of the soul as a psychological mechanism, tahdhib
and tathir as an ethical-pedagogical process, and virtue and happiness as a teleological orientation.
Practically, this research can be the basis for the development of moral education in schools,
madrasas, Islamic boarding schools, and Islamic colleges so that it does not stop at teaching values
or behavioral regulation, but moves towards the development of the soul, self-control, habituation of
virtue, and the formation of morally and spiritually meaningful human beings.
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METHODS

This research uses a text-based qualitative design with a philological-conceptual approach
because the main object of the research is Ibn Miskawayh's Kitab Tahdhib al-Akhlaq wa-Tathir al-
A‘raq, which is a classical text of Islamic ethics that contains ideas about purification of the soul,
character formation, self-control, and moral virtues. This design was chosen because the research
places written text as the main source of data that is read, analyzed, and interpreted systematically
through qualitative document analysis. (Annur, 2018; Christou, 2022; Morgan, 2022). This research
is not directed at educational practices in the field, but focuses on the interpretation of Ibn
Miskawayh's ethical concepts as the basis for the development of contemporary Islamic moral
education. Therefore, analysis is carried out through in-depth reading, theme identification,
conceptual classification, and conceptual interpretation of the content of the text to obtain a complete
theoretical understanding. (Kushnir, 2025; Naeem et al., 2023).

The primary source of data for this study is Kitab Tahdhib al-Akhlaq wa-Tathir al-A ‘raq by
Ahmad ibn Muhammad Ibn Miskawayh. Based on the information in the file used, this book is a
reproduction of the McGill University Library collection, published in Cairo by al-Matba'ah al-
Husayniyah in 1329 AH/1911 AD. This book was chosen because it specifically discusses the
development of human morals through the understanding of the soul, control of human capacities,
habituation of goodness, and the achievement of moral happiness. Meanwhile, secondary data sources
consist of journal articles, academic books, and scientific studies relevant to Ibn Miskawayh's
thought, classical Islamic ethics, philosophy of Islamic education, moral education, and character
education. Secondary sources are used to reinforce context, compare conceptual findings, and expand
interpretations of primary data in text-based qualitative research (Cheong et al., 2023; Morgan, 2022).
The data is then analyzed through thematic classification and conceptual interpretation in order to
produce a systematic understanding of the content of the text.

A philological approach is used to read texts as the intellectual heritage of classical Islam
through the study of the titles, structure of discussion, key terms, and context of thought in the book,
especially the concepts of nafs, akhlaq, tahdhib, tathir, fadilah, khayr, and sa‘adah. This reading
places the text as the main source of data that is critically and systematically examined through
document analysis and content interpretation (Dalglish et al., 2020; Nicmanis, 2024). Meanwhile, a
conceptual approach is used to reconstruct the meaning of moral education from Ibn Miskawayh's
ideas through the identification of themes, grouping of concepts, and clarification of meanings, so
that the contribution of this book can be understood in the formation of morals and character of
students in the context of contemporary Islamic education (Christou, 2022; Wynn, 2024).

The data collection technique is carried out through text documentation, namely by reading
the primary text carefully, noting important parts, translating the main meaning contextually, and
grouping the main ideas according to the focus of the research. This stage includes the identification
of passages of the text about the human soul and essence, the recording of ideas about the impulse of
the soul, virtue, and purification of morals, the classification of key terms into the themes of analysis,
and comparison with secondary literature to reinforce the historical, philosophical, and pedagogical
context. The procedure is relevant to document-based qualitative research because data is obtained
through systematic selection, reading, quality assessment, and interpretation of written sources
(Cheong et al., 2023; Hodgson et al., 2024).

Data analysis was carried out using content analysis and thematic analysis. Content analysis
is used to examine the content of meaning in the text, especially Ibn Miskawayh's ideas about the
soul, morality, virtue, self-control, and purpose of human life. Thematic analysis is used to find the
patterns of the main ideas in the book, then organize them into the themes of Islamic moral education
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(S. K. Ahmed et al., 2025; Braun & Clarke, 2021). The stages of analysis include data reduction,
coding, theme categorization, conceptual interpretation, and conclusion. This procedure is in line with
qualitative analysis that emphasizes data organization, coding, category formation, theme search, and
systematic interpretation of meaning (Braun & Clarke, 2022; Dahal et al., 2024). At the data reduction
stage, the parts of the text relevant to the focus of the research are selected and filtered. At the
categorization stage, the data is grouped by key theme. At the interpretation stage, Ibn Miskawayh's
ethical ideas were interpreted as the foundation of Islamic moral education. Next, conclusions are
drawn to formulate the contribution of Tahdhib al-Akhlaq to the development of contemporary moral
education. To clarify the direction of the analysis, this study uses the following thematic framework.

Table 1. Thematic Framework for Data Analysis in Kitab Tahdhib al-Akhlaq wa-Tathir al-A ‘raq

No. Main Theme Focus Data in Text Key Terms Direction of Moral
Education Interpretation

1 Text identity ~ Book title, author, and Tahdhib al- The Book is positioned as a
publication Akhlaq, Tathir primary source in the study of
information al-A‘raq classical Islamic ethics

2 The essence of  Discussion of the nafs, ta'rif al- Moral education begins with

the soul meaning of the soul nafs an understanding of the

and the essence of man human soul

3 Soul boost The tendency of the shawq al-nafs, Morality is understood as the

4 Predisposition to
kindness

5 The structure of
the soul force

6 Purification of
morals
7 Moral virtue

8 The purpose of
morality

9 Contemporary
relevance

soul to certain actions

The human impulse to
seek and care for the
good

The forces of the soul
that influence human
actions

The process of
building and purifying
human character

The main traits that
must be formed in
humans

The final orientation of
moral formation

Reconstruction of 1bn
Miskawayh's ideas for
today's education

af'al

al-hirs ‘ala al-

khayrat, khayr
quwwah, ‘aql,
shahwah,
ghadab

tahdhib, tathtr,
akhlaq

fadilah,
hikmah, ‘iffah,
shaja‘ah,
‘adalah
sa‘adah, kamal,

khayr

Moral
Education,
Character
Education

result of the management of
the impulse of the soul

Moral education is directed to
cultivate a love of kindness

Moral education functions to
balance rational, emotional,
and desire forces

Moral education is
understood as inner
development and
strengthening of good habits
Moral education is directed at
the formation of wisdom,

self-control, courage, and
justice
The purpose of moral

education is true happiness
and perfection of the soul
Ibn Miskawayh's thought was
used as the Dbasis for
strengthening contemporary
Islamic moral education

The validity of the data is maintained through repeated reading, source triangulation, and
consistency of interpretation. Repeated readings are carried out to ensure that the resulting meanings
remain in accordance with the structure of the book's ideas. Source triangulation is carried out by
comparing primary data from Tahdhib al-Akhlaq with various relevant academic studies, because
triangulation in qualitative research is used to strengthen the credibility of findings through the
comparison of various data sources (S. K. Ahmed, 2024; Stahl & King, 2020). Consistency of
interpretation is carried out by maintaining the connection between Arabic terms in the text, the
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context of 1bn Miskawayh's thought, and the focus of research on Islamic moral education. This
procedure is in line with the principle of trustworthiness in qualitative research, which emphasizes
credibility, dependability, confirmability, and accuracy of the interpretation process so that the results
of the research can be scientifically accounted for (Noble et al., 2025).

RESULTS & DISCUSSION

A thematic analysis of Kitab Tahdhib al-Akhlaq wa-Tathir al-A‘raq shows that Ibn
Miskawayh's ethical construction is built on the relationship between the soul, human potential, the
formation of virtue, and the orientation of happiness. The book that is the primary source of this
research is the work of Ahmad ibn Muhammad Ibn Miskawayh, published in Cairo by al-Matba'ah
al-Husayniyah in 1329 AH/1911 AD, as stated in the reproduction description of the McGill
University Library collection. Based on the reading of the structure of the text, four main categories
were found that formed the framework of lbn Miskawayh's moral education, namely the
anthropological foundation, the psychological mechanism, the process of virtue formation, and the
teleological orientation of moral education.

Anthropological Foundations: The Soul as the Center of Moral Formation

The first findings show that Ibn Miskawayh laid down the soul as the main basis for the
formation of morals. This is evident from the early structure of the book, which places the discussion
of ta‘rif al-nafs, or the meaning of the soul, before the discussion of moral action. With this
arrangement, morality is not understood as an outward behavior that stands alone, but rather as an
expression of the human mental state. This finding shows that in Ibn Miskawayh's thought, human
beings are moral subjects that have an inner and rational dimension. Human behavior is judged not
only by what it seems, but by the condition of the soul that gives birth to it. Therefore, moral education
within this framework cannot be reduced to behavioral regulation, obedience to discipline, or the
provision of moral advice. Moral education must be directed at the formation of the quality of the
soul, which is the source of good actions. Theoretically, this category shows that the soul is the
epistemic and pedagogical center of moral education. That is, knowledge of morality must begin with
an understanding of the structure of the human mind. Moral education that is oriented only to external
behavior will lose its deepest foundation, because moral action in Ibn Miskawayh's perspective is
rooted in the state of the soul.

Psychological Mechanisms: Impulse Management and Psychic Power

The second finding shows that Ibn Miskawayh saw humans as beings who had internal
impulses to direct. In the book, there is a discussion of shawq al-nafs ila af*aliha al-khassah, which is
the soul's impulse to special actions, as well as a discussion of man's tendency towards goodness
through the theme of al-hirs ‘ala al-khayrat. This structure shows that the soul is not passive, but has
an active tendency that can lead humans to both good and moral deviation. In this framework,
morality is formed through the mechanism of controlling the power of the soul. Rational power,
emotional power, and desire power are not understood as elements that must be removed, but as
potentials that need to be regulated proportionately. Rational power serves to guide humans in
distinguishing between good and bad. Emotional power can give birth to courage if directed correctly,
but it can turn into destructive anger if not controlled. The power of desire can sustain human life,
but it can turn into greed if it is not restricted. These findings show that moral education, according
to Ibn Miskawayh, has a strong psychological dimension. Moral education is not only the
transmission of norms, but the process of managing mental impulses so that humans are able to act
consciously, balanced, and responsibly. Thus, morality is understood as the result of human success
in arranging the relationship between reason, emotions, and desires.
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The Ethical-Pedagogical Process: The Formation of Virtue through Tahdhib and Tathir

The third finding shows that the process of moral formation in this book is explained through
the orientation of tahdhib and tathir. The term tahdhib refers to the process of building, refining, and
perfecting morals, while tathir refers to the process of cleansing the character of bad tendencies. The
title of the book itself shows that morality is not seen as something static, but as a quality of the self
that can be formed through the process of education. In thematic reading, this process results in moral
virtue. Virtue does not only mean outwardly good actions, but the state of the soul that has been
arranged so that it is able to give birth to good actions in a stable manner. Virtues such as wisdom,
self-control, courage, and justice arise when the soul's powers are in balance. Thus, good morals are
not the result of spontaneity without direction, but the result of the development of the soul that is
carried out continuously. These findings confirm that moral education in Ibn Miskawayh's thought is
formative, not merely informative. Education is not enough to provide knowledge of good and bad,
but it must form moral dispositions through practice, habituation, self-control, and the strengthening
of virtues. At this point, Tahdhib al-Akhlaq can be read as a pedagogical text, not just a philosophical
ethical text.

Teleological Orientation: Happiness as the Ultimate Goal of Moral Education

The fourth finding shows that the formation of morals in Ibn Miskawayh's thought has a
teleological orientation, namely towards goodness and happiness. The discussion of al-hirs ‘ala al-
khayrat shows that man is directed to pursue goodness as part of his self-perfection. Kindness is not
understood only as social obedience, but as a path to the perfection of the soul. In this framework,
happiness is not synonymous with physical pleasure or material success. Happiness is related to the
quality of the soul that has been ordered, clean, and able to direct oneself to virtue. Thus, the goal of
moral education is not only to produce individuals who obey the rules, but human beings who are
able to achieve a good life through moral awareness, self-control, and the formation of the main
character.

These findings show that moral education in Tahdhib al-Akhlaq has a transformative
dimension. Moral education is directed to transform human beings from mere creatures who follow
internal impulses to moral subjects who are able to direct themselves to goodness. Thus, happiness
within the framework of Ibn Miskawayh is the result of the purification of the soul, the control of
power, and the formation of virtue. The results of the analysis show that the construction of Ibn
Miskawayh's moral education can be formulated in one conceptual flow, namely, the soul becomes
the center of moral formation; the motivation and power of the soul becomes the field of education;
tahdhib and tathir become the process of coaching; virtue becomes the intermediate result; and
happiness becomes the final goal. With this flow, Kitab Tahdhib al-Akhlaq wa-Tathir al-A‘raq not
only contains normative moral teachings but also offers an anthropological, psychological,
pedagogical, and teleological model of moral education.

Table 2. Results of Thematic Analysis of Kitab Tahdhib al-Akhlaq wa-Tathir al-A ‘raq

Category: Key Findings Makna Analysis Contribution to Moral
Thematic Education
Anthropological ~ The soul becomes Morality is rooted in Moral education must start
foundations the basis of morality the inner condition of from the development of the
man soul
Psychological Motivation and Reason, emotion, and Moral education functions to
mechanisms mental strength desire determine the organize the internal
need to be directed  quality of action potential of human beings
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Ethical- Morality is formed Virtue is born from Moral education must be
pedagogical through tahdhib and self-building and formative and sustainable
process tathir purification
Teleological Goodness and Morality leads to the Moral education aims to
orientation happiness are the perfection of the soul  form good and meaningful
ultimate goals human beings

Based on this synthesis, the results of this study show that Ibn Miskawayh's thought offers a
deeper model of moral education than character education that only emphasizes the regulation of
behavior. This model places the soul as the starting point, impulse control as the mechanism, moral
purification as the process, virtue as the achievement, and happiness as the end goal. Thus, Tahdhib
al-Akhlaq can be read as a relevant classical source for reformulating Islamic moral education in a
more philosophical, psychological, and pedagogical framework.

DISCUSSION

Kitab Tahdhib al-Akhlaq wa-Tathir al-A‘raq builds moral education through four main
categories, namely anthropological foundations, psychological mechanisms, ethical-pedagogical
processes, and teleological orientation. These four categories show that Ibn Miskawayh's thought not
only contained normative moral teachings but also offered a systematic model of moral education.
Moral education in this book begins with the development of the soul, continues with the management
of human potential, is formed through the process of tahdhib and tathir, and is directed to virtue and
moral happiness. These findings are in line with contemporary moral education studies that
emphasize that character education needs to move beyond behavioral regulation toward the formation
of virtue, practical wisdom, and contextual moral decision-making capacity (Briggs & Lumsdon,
2022; Walker, 2024). In the context of Islamic education, these findings are also relevant to studies
that affirm the need to reconstruct contemporary Muslim education based on the conceptual
framework of Islam, as well as the alignment of the goals, materials, and context of religious
education, so that the formation of morals is not separated from spiritual orientation and Islamic
values (Agbaria, 2024; F. Ahmed & Chowdhury, 2025; Suhayib & Ansyari, 2023).

The findings about the soul as the foundation of moral education reinforce the view that
morality in Ibn Miskawayh's thought cannot be understood only as outward behavior. The discussion
of ta‘rif al-nafs in the book shows that moral education must begin from the formation of human
mental qualities. Thus, moral education is not enough directed at obedience to rules, but must form
moral awareness, goodwill, rational thinking skills, and self-control. This is consistent with research
that places Ibn Miskawayh's moral education as an education based on soul development,
strengthening human faculties, and moral formation towards true happiness (Asri et al., 2025; Putra
& Hayeesama-ae, 2022; Zainuddin, 2021). These findings also reinforce criticism of character
education that is too behavioristic, as character education that only emphasizes discipline risks
resulting in formal obedience without deep moral awareness. Therefore, Islamic character education
needs to be built through the integration of ‘aql, tazkiyah, adab, religious values, habituation, and the
formation of ethics in the lives of students (Harahap et al., 2025; Jakandar et al., 2025; Mahfud &
Zahriyah, 2025).

The findings regarding psychological mechanisms show that Ibn Miskawayh viewed humans
as beings who have the impulse and soul power that needs to be directed. The discussion of shawq
al-nafs ila af"aliha al-khassah and al-hirs ‘ala al-khayrat shows that the human soul is active, dynamic,
and can be fostered. Moral education is therefore not only a process of delivering values, but also a
process of managing intellect, emotions, and desires to be in balance. These findings are in line with
research that explains that Ibn Miskawayh's moral education has rational and psychological
dimensions, especially in the development of human faculties, self-potential control, and the
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achievement of moral balance (Hermawan & Sudin, 2025; Mukti et al., 2021). Moreover, this idea
also goes beyond a purely cognitive moral approach because 1bn Miskawayh places the control of the
inner impulse and the achievement of al-sa‘adah al-haqigiyyah as the goal of moral education. In the
context of today's education, this idea is relevant because students face digital distractions, instant
culture, emotional pressure, and self-control crises, so Islamic ethics education needs to strengthen
self-balance, personal moral maturity, and character development based on Islamic values (Ibad,
2025; Ulfah et al., 2024).

The findings of the ethical-pedagogical process show that the formation of morality in
Tahdhib al-Akhlaq takes place through tahdhib and tathir. These two concepts affirm that morality is
not a static nature, but a quality of the self that can be fostered, purified, and perfected through a
continuous educational process (M. Jaedi et al., 2025; Muammar et al., 2026; Purnomo et al., 2026).
This process is related to the formation of the main virtues, such as hikmah, shaja‘ah, ‘iffah, and
‘adalah, which can be used as the basis for the development of the modern moral curriculum. In
addition, the ideas of tahdhib and tathir are also close to the concept of tazkiyah al-nafs, which is the
purification of the soul through curriculum, institutional culture, spiritual learning environment,
habituation of worship, exemplary, and consistent moral practices (Muammar et al., 2026; Suryadi et
al., 2025). Thus, moral education is not enough to be conveyed through normative knowledge, but
must be formed through practice, habituation, supervision, and a supportive moral environment so
that students are able to internalize virtue values in daily life.

Based on this discussion, the novelty of this research lies in the thematic reconstruction of
Tahdhib al-Akhlaq as a model of Islamic moral education. Previous research has generally discussed
Ibn Miskawayh's thinking in terms of relevance, comparison with other figures, curriculum
development, habituation, or character education. This research brings these dimensions together in
one systematic conceptual flow. This model shows that Islamic moral education should not stop at
the teaching of norms, habituation of behavior, or character slogans, but should be a process of
transformation that shapes the soul, manages internal power, cultivates virtue, and directs human
beings to moral happiness.

The theoretical implication of the findings of this study is that Tahdhib al-Akhlaq can be
positioned as a model of complete Islamic moral education, because it places the soul as the basis for
moral formation, the powers of the soul as the field of education, tahdhib and tathir as the process of
formation, virtue as achievement, and happiness as the final goal. Practically, these findings confirm
that moral education is not enough to be taught as normative material, but needs to be integrated into
the curriculum, institutional culture, teacher examples, worship habits, adab coaching, self-control,
and a consistent moral environment so that character formation in schools, madrasas, Islamic
boarding schools, and Islamic colleges takes place more deeply, sustainably, and meaningfully.

However, this study has some limitations. First, this study focuses on only one main text,
namely Kitab Tahdhib al-Akhlaq wa-Tathir al-A ‘raq, so it has not been compared in depth with other
classical Islamic ethical works. Second, this research is text-based and qualitative, so it has not tested
the application of Ibn Miskawayh's ideas in real educational practice. Third, this research emphasizes
more conceptual reconstruction, so it has not produced operational tools such as curriculum design,
learning modules, moral habituation models, or moral evaluation instruments for students.

Based on these limitations, further research is recommended to conduct a comparative study
between Ibn Miskawayh and other Islamic ethical figures so that the position of Tahdhib al-Akhlaq
can be understood more broadly in the Islamic educational tradition. Subsequent research also needs
to develop an implementable model based on the findings of this research, for example, in the form
of a moral education curriculum, character development modules, moral habituation programs, or
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moral evaluation instruments. In addition, field studies in schools, madrasas, Islamic boarding
schools, or Islamic colleges are important to test the extent to which the principles of the soul, power
control, moral purification, virtue, and happiness can be applied in contemporary Islamic educational
practices.

CONCLUSION

This study concludes that Kitab Tahdhib al-Akhlaq wa-Tathir al-A‘raq offers a systematic
model of Islamic moral education constructed through four interconnected dimensions:
anthropological foundation, psychological mechanism, ethical-pedagogical process, and teleological
orientation. The findings show that Ibn Miskawayh’s moral education does not merely emphasize
external behavior or normative moral instruction, but begins with the formation of the soul, the
regulation of human faculties, the purification and refinement of character through tahdhib and tathir,
and the cultivation of virtues directed toward moral happiness. This study advances the body of
scientific knowledge by reconstructing Tahdhib al-Akhlaq not only as a classical Islamic ethical text,
but also as a conceptual framework for contemporary Islamic moral education. However, the findings
should not be generalized beyond the scope of textual analysis, because this study focuses only on
one primary text and has not tested Ibn Miskawayh’s moral education model in actual educational
settings. Therefore, the contribution of this study lies mainly in its conceptual reconstruction of
Islamic moral education based on a classical text, rather than in empirical validation.

Based on these limitations, future research is recommended to conduct comparative studies
between Ibn Miskawayh and other classical Muslim ethicists, such as al-Ghazali, al-Farabi, or Nasir
al-Din al-Tusi, in order to clarify the broader position of Tahdhib al-Akhlaq within the tradition of
Islamic moral education. Further studies should also develop this conceptual model into practical
educational designs, such as moral education curricula, learning modules, habituation programs,
teacher training models, or instruments for assessing students’ moral development. In addition,
empirical research in schools, madrasahs, pesantren, or Islamic higher education institutions is needed
to examine how the principles of soul formation, faculty regulation, moral purification, virtue
cultivation, and moral happiness can be implemented in contemporary Islamic education.
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