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 This study aimed to identify the pedagogical values embodied by 

Sayyidah Hafshah bint Umar, examine their correspondence 

with the core competencies of Social-Emotional Learning 

(SEL), and construct an Islamic Social-Emotional Learning (I-

SEL) model for character education in Madrasah Ibtidaiyah. 

Employing a qualitative-conceptual library research approach, 

the study applied content analysis, comparative analysis, and 

conceptual synthesis to examine primary and secondary sources 

on Sayyidah Hafshah's pedagogical values, SEL, and Islamic 

character education. The novelty of this study lies in 

systematically synthesizing the pedagogical values of Sayyidah 

Hafshah with the CASEL framework to develop an Islamic 

conceptual model of Social-Emotional Learning. The analysis 

identified five core pedagogical values literacy, discipline, self-

regulation, trustworthiness (amanah), and moral integrity 

which were subsequently mapped onto the five SEL 

competencies through comparative analysis. This synthesis 

resulted in an I-SEL model comprising five integrated 

dimensions: spiritual self-awareness, Islamic self-management, 

Qur'anic social awareness, adab-based relationship skills, and 

trust-based responsible decision-making. The model extends the 

conventional SEL framework by incorporating spiritual, moral, 

and Islamic pedagogical foundations, offering both a 

conceptual contribution to Islamic educational theory and a 

practical framework for strengthening character education in 

Madrasah Ibtidaiyah. 
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INTRODUCTION 

Character education in Madrasah Ibtidaiyah has become increasingly urgent in the digital era, 

as students are exposed not only to rapid technological advancements but also to various moral, social, 

and emotional challenges arising from intensive digital interactions from an early age. Broad access 

to social media, digital platforms, and unlimited streams of information has the potential to influence 

students’ values, behaviors, and their ability to regulate emotions and establish healthy social 

relationships. In this context, Madrasah Ibtidaiyah can no longer focus solely on cognitive 

development; rather, they are also required to strengthen affective and character dimensions as the 

foundation for nurturing morally grounded Muslim personalities. Previous studies have demonstrated 

that reinforcing character education through the integration of religious, social, and emotional values 
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is essential for fostering students’ moral resilience in response to the complexities of digital society 

(Komala, 2025; Fahrurrozi et al., 2025; Zuhri, 2026). Therefore, the development of a learning model 

capable of integrating Islamic educational values with social-emotional competencies has become a 

strategic agenda for strengthening character education in Madrasah Ibtidaiyah. 

In response to the growing need to strengthen students’ character and non-cognitive 

competencies, Social-Emotional Learning (SEL) has emerged as one of the most influential 

educational paradigms in contemporary education. SEL emphasizes the development of students’ 

abilities to recognize and regulate emotions, establish positive social relationships, demonstrate 

empathy, make responsible decisions, and cultivate self-awareness as essential foundations for 

academic success and social functioning. The framework developed by the Collaborative for 

Academic, Social, and Emotional Learning (CASEL) categorizes SEL competencies into five core 

domains: self-awareness, self-management, social awareness, relationship skills, and responsible 

decision-making. These competencies have been widely implemented across different levels of 

education and have been shown to contribute significantly to students’ academic achievement, 

psychological well-being, and prosocial behavior (Mahoney et al., 2021; Weissberg et al., 2022). 

Accordingly, SEL is no longer regarded merely as a complementary component of instruction but 

rather as an integral educational approach that supports the development of intellectually, socially, 

and emotionally competent individuals capable of navigating the complexities of twenty-first-century 

life. 

Although Social-Emotional Learning (SEL) has been widely recognized as an effective 

framework for fostering students' social and emotional competencies, existing scholarship presents 

two contrasting perspectives regarding its application within religious education. On the one hand, 

extensive empirical studies demonstrate that SEL contributes positively to students' emotional 

regulation, interpersonal relationships, academic achievement, and psychological well-being 

(Mahoney et al., 2021; Weissberg et al., 2022). On the other hand, scholars of Islamic education argue 

that the philosophical foundations of SEL remain predominantly rooted in humanistic psychology, 

emphasizing individual flourishing and social adjustment while paying limited attention to 

transcendental consciousness as the ultimate basis of character formation (Halstead, 2004; Sahin, 

2018). Consequently, competencies such as self-awareness, self-management, and responsible 

decision-making are generally interpreted within psychological and social frameworks rather than as 

expressions of servitude to Allah ('ubudiyyah), spiritual accountability, and moral responsibility 

derived from divine revelation. Although several recent studies have attempted to integrate Islamic 

values into SEL, these efforts largely adopt normative approaches by attaching religious values to 

existing SEL competencies without reconstructing the conceptual foundations of the framework itself 

(Memon & Alhashmi, 2018; Mustaghfiroh, 2025). This indicates an important research gap, namely 

the absence of an Islamic Social-Emotional Learning model whose conceptual structure is 

systematically reconstructed from authentic Islamic pedagogical sources. Addressing this gap 

requires moving beyond value integration toward the development of a theoretically grounded model 

in which social-emotional competencies are intrinsically rooted in tawhid, akhlaq, amanah, and 

tazkiyat al-nafs. 

One of the most significant yet underexplored pedagogical sources for such a reconstruction 

is the educational legacy of Sayyidah Hafshah bint Umar ibn al-Khattab. Existing studies 

predominantly portray Hafshah as one of the Mothers of the Believers, a transmitter of hadith, and 

the custodian of the Qur'anic manuscript during the early period of Islamic codification (Ibn Sa'd, 

n.d.; Al-Dhahabi, 1985). While these studies successfully document her historical contributions, they 

rarely examine the pedagogical values embedded in her life as a coherent conceptual framework for 

contemporary education. Moreover, recent scholarship on Islamic character education frequently 

draws upon exemplary figures from early Islam to promote moral values but seldom analyzes how 
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those values can be systematically synthesized with contemporary educational theories such as 

Social-Emotional Learning (Mukminin et al., 2025). Consequently, the relationship between 

Sayyidah Hafshah's pedagogical values and the core competencies of SEL remains largely 

unexplored. This unresolved gap provides the rationale for the present study, which reconstructs the 

pedagogical values embodied by Sayyidah Hafshah and synthesizes them with the CASEL 

framework to develop an Islamic Social-Emotional Learning (I-SEL) model for character education 

in Madrasah Ibtidaiyah. Rather than merely incorporating Islamic values into an existing framework, 

this study proposes a conceptually integrated model grounded in both contemporary educational 

theory and the classical tradition of Islamic pedagogy. 

Although research on character education, Social-Emotional Learning (SEL), and Islamic 

education has continued to expand, most existing studies have focused either on the implementation 

of SEL in general educational settings or on the normative integration of Islamic values without 

producing a systematic conceptual model. Moreover, studies on Sayyidah Hafshah bint Umar have 

predominantly emphasized her role as one of the Mothers of the Believers, a transmitter of hadith, 

and the custodian of the Qur'anic manuscript, while the pedagogical dimensions embedded in her 

exemplary life have received relatively limited attention as a foundation for the development of 

contemporary educational theory (Sahin, 2018; Mukminin et al., 2025). This situation reveals an 

important academic gap, namely the absence of a Social-Emotional Learning model explicitly 

synthesized from the pedagogical values embodied by Sayyidah Hafshah and contextualized to 

address the needs of character education in Madrasah Ibtidaiyah. Accordingly, the novelty of this 

study lies in its attempt to construct an Islamic Social-Emotional Learning model that integrates 

modern social-emotional competencies with Islamic character values reflected in the pedagogy of 

Sayyidah Hafshah bint Umar, thereby offering a more holistic educational framework that combines 

social, emotional, moral, and spiritual dimensions. 

Based on the aforementioned research gap, this study aims to identify the pedagogical values 

embodied in the exemplary life of Sayyidah Hafshah bint Umar, examine their relevance to the 

competencies of Social-Emotional Learning (SEL), and construct an Islamic Social-Emotional 

Learning model that may serve as a foundation for character education in Madrasah Ibtidaiyah. To 

achieve these objectives, the study addresses three main research questions: (1) how can the 

pedagogical values of Sayyidah Hafshah bint Umar be reconstructed from the perspective of Islamic 

education? (2) How are these pedagogical values related to the five core competencies of Social-

Emotional Learning? and (3) how can an Islamic Social-Emotional Learning model be formulated to 

integrate social, emotional, and spiritual dimensions in strengthening character education in 

Madrasah Ibtidaiyah? Addressing these questions is expected to contribute conceptually to the 

advancement of Islamic educational theory while offering an alternative model of character education 

that is responsive to the challenges of education in the digital era. 

 

METHODS 

This study employed a qualitative-conceptual library research design to construct an Islamic 

Social-Emotional Learning (I-SEL) model for character education in Madrasah Ibtidaiyah. A library 

research approach was adopted because the study focused on the systematic exploration, critical 

interpretation, and conceptual synthesis of knowledge derived from authoritative primary and 

secondary sources concerning the pedagogical values of Sayyidah Hafshah bint Umar, Social-

Emotional Learning (SEL), and Islamic character education. Rather than generating empirical 

evidence through field investigation, the study sought to develop a theoretically grounded conceptual 

model by integrating insights from classical Islamic scholarship and contemporary educational 
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literature. The qualitative-conceptual approach enabled an in-depth examination of the meanings, 

values, and conceptual relationships embedded within the selected literature, thereby facilitating the 

construction of a coherent theoretical framework relevant to contemporary Islamic education (Snyder, 

2019; Creswell & Creswell, 2018). The research design comprised four sequential stages: (1) 

systematic literature identification and selection; (2) content analysis to identify the pedagogical 

values embodied by Sayyidah Hafshah; (3) comparative analysis to examine the correspondence 

between these values and the five core competencies of the CASEL Social-Emotional Learning 

framework; and (4) conceptual synthesis to construct an Islamic Social-Emotional Learning (I-SEL) 

model for character education in Madrasah Ibtidaiyah. This sequential design was adopted to ensure 

analytical transparency, methodological rigor, and the replicability of the conceptual model 

construction process (Ridley, 2012; Snyder, 2019; Torraco, 2016). 

The literature search was conducted systematically between January and March 2026 using 

multiple academic databases, including Scopus, Web of Science, Google Scholar, ERIC, and 

Dimensions. Classical Islamic references were identified through authoritative published editions of 

primary texts, while contemporary literature was retrieved using combinations of the keywords 

“Social-Emotional Learning,” “Islamic education,” “character education,” “Sayyidah Hafshah,” 

“Islamic pedagogy,” and “Madrasah Ibtidaiyah.” Boolean operators (AND, OR) were employed to 

refine the search and improve the relevance of retrieved publications. To ensure conceptual relevance, 

contemporary literature published between 2014 and 2025 was prioritized. However, seminal works 

and classical Islamic sources were included regardless of publication year because of their 

foundational significance to the theoretical framework. The retrieved literature was screened based 

on relevance to the research objectives, resulting in the selection of authoritative sources that 

informed the subsequent stages of conceptual analysis. 

The data sources comprised purposively selected primary and secondary materials based on 

their authority, credibility, and conceptual relevance to the reconstruction of an Islamic Social-

Emotional Learning (I-SEL) model. Primary sources consisted of classical Islamic texts and 

contemporary scholarly publications that directly discuss the life, pedagogical values, and intellectual 

legacy of Sayyidah Hafshah bint Umar, as well as the theoretical foundations of Social-Emotional 

Learning (SEL). Classical references included Al-Tabaqat al-Kubra by Ibn Sa'd, Siyar A'lam al-

Nubala' by Al-Dhahabi, and Usd al-Ghabah fi Ma'rifat al-Sahabah by Ibn al-Athir. These works were 

selected because they represent the earliest and most authoritative historical accounts of Sayyidah 

Hafshah's life and educational legacy. Official publications issued by the Collaborative for Academic, 

Social, and Emotional Learning (CASEL) were also treated as primary references for understanding 

the conceptual framework and five core competencies of SEL (CASEL, 2024; Weissberg et al., 2022). 

Secondary sources included peer-reviewed journal articles, scholarly books, and previous 

studies addressing Islamic education, character education, Islamic pedagogy, and the integration of 

Islamic values into contemporary educational theory. To ensure academic quality, only publications 

that were directly relevant to the research objectives, published by reputable academic publishers or 

peer-reviewed journals, and available in English, Arabic, or Indonesian were included. Editorials, 

opinion articles, duplicated publications, and studies lacking clear scholarly evidence were excluded. 

These secondary sources were used to strengthen the theoretical foundation, identify contemporary 

scholarly debates, and establish conceptual relationships between the pedagogical values of Sayyidah 

Hafshah and the competencies of Social-Emotional Learning. The purposive selection of both 

primary and secondary sources ensured a rigorous and transparent conceptual synthesis capable of 

supporting the construction of the proposed I-SEL model. 

The analytical process began with qualitative content analysis to identify, classify, and 

interpret the pedagogical values embedded within the selected primary and secondary sources 
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concerning Sayyidah Hafshah bint Umar. Following the procedures proposed by Krippendorff (2019) 

and Elo et al. (2014), the analysis involved four sequential steps: (1) intensive reading of the selected 

literature to gain an overall understanding of the texts; (2) open coding of textual units related to 

educational values; (3) categorization of similar codes into broader pedagogical themes; and (4) 

interpretation of the relationships among categories within the context of Islamic character education. 

Through this iterative coding process, five core pedagogical values—literacy, discipline, self-

regulation, trustworthiness (amanah), and moral integrity—were identified as the principal 

conceptual categories forming the basis for the subsequent stages of analysis. 

Following the identification of the core pedagogical values, comparative analysis was 

conducted to examine their conceptual correspondence with the five competencies of the CASEL 

Social-Emotional Learning (SEL) framework: self-awareness, self-management, social awareness, 

relationship skills, and responsible decision-making. The comparison proceeded through three stages: 

(1) conceptual description of each pedagogical value and each SEL competency; (2) identification of 

similarities, differences, and complementary dimensions between Islamic educational concepts and 

the SEL framework; and (3) conceptual mapping to determine how each pedagogical value 

contributes to one or more SEL competencies. Particular attention was given to identifying 

dimensions unique to Islamic education, including tawhid, akhlaq, amanah, and tazkiyat al-nafs, 

which extend the philosophical foundations of the conventional SEL framework (Weissberg et al., 

2022; Sahin, 2018). 

The final stage involved conceptual synthesis, through which the findings generated from the 

content analysis and comparative analysis were systematically integrated into a coherent theoretical 

framework. Following the conceptual synthesis approach proposed by Torraco (2016) and Snyder 

(2019), this stage consisted of three sequential procedures: (1) integrating the reconstructed 

pedagogical values with the conceptual mapping of SEL competencies; (2) formulating the 

relationships among the integrated concepts to establish a coherent conceptual structure; and (3) 

constructing an Islamic Social-Emotional Learning (I-SEL) model comprising five interrelated 

dimensions: spiritual self-awareness, Islamic self-management, Qur'anic social awareness, adab-

based relationship skills, and trust-based responsible decision-making. The resulting framework was 

subsequently evaluated for theoretical coherence, internal consistency, and alignment with the 

objectives of Islamic character education in Madrasah Ibtidaiyah. This process constituted the 

principal theoretical contribution and novelty of the present study. 

 

RESULTS & DISCUSSION 

Pedagogical Values of Sayyidah Hafshah bint Umar 

The content analysis identified literacy and a profound commitment to knowledge as the first 

core pedagogical value embodied by Sayyidah Hafshah bint Umar. These values consistently 

emerged across the analyzed classical biographical sources, indicating that intellectual development 

constituted a fundamental component of her educational legacy. Hafshah's ability to read and write, 

her role as a transmitter of hadith, and her responsibility as the custodian of the Qur'anic manuscript 

collectively demonstrate that literacy was understood not merely as a technical skill but as a means 

of preserving knowledge, cultivating moral responsibility, and strengthening religious commitment 

(Ibn Sa'd, n.d.; Al-Dhahabi, 1985). The analysis further indicates that her close engagement with the 

Qur'an reflects an educational orientation in which the pursuit of knowledge is inseparable from the 

cultivation of faith and adab, thereby positioning literacy as both an intellectual and spiritual 

foundation of character formation (Al-Attas, 1999; Nata, 2022). These findings suggest that Sayyidah 
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Hafshah's pedagogy presents literacy not simply as knowledge acquisition but as a transformative 

process that integrates intellectual excellence, ethical conduct, and spiritual development. 

The content analysis further identified discipline and responsibility as fundamental 

pedagogical values characterizing Sayyidah Hafshah's educational legacy. These values consistently 

emerged from historical accounts describing her commitment to religious observance, her 

conscientious fulfillment of entrusted responsibilities, and her role in preserving the Qur'anic 

manuscript compiled during the caliphate of Abu Bakr al-Siddiq, which later served as the principal 

reference for the standardization of the Qur'anic text (Ibn Abd al-Barr, n.d.; Ibn al-Athir, n.d.). The 

analysis indicates that Hafshah's preservation of the Qur'anic manuscript represented not only an act 

of custodianship but also a manifestation of discipline, meticulousness, and moral accountability in 

safeguarding the intellectual heritage of Islam. From an educational perspective, these findings 

demonstrate that discipline and responsibility function as foundational character values that cultivate 

perseverance, consistency, and ethical commitment, thereby reinforcing students' capacity to fulfill 

their academic and social responsibilities (Lickona, 2022; Gunawan, 2020). 

The content analysis also identified self-regulation, trustworthiness (amanah), and moral 

integrity as core pedagogical values embodied by Sayyidah Hafshah bint Umar. These values 

consistently emerged from historical accounts describing her spiritual steadfastness, patience, 

unwavering commitment to Islamic principles, and conscientious fulfillment of entrusted 

responsibilities despite various personal and social challenges (Al-Dhahabi, 1985; Al-Ghazali, n.d.). 

The analysis indicates that Hafshah's devotion to worship, preservation of personal dignity, and 

consistent adherence to honesty and responsibility exemplify an educational model in which self-

regulation and amanah function as interconnected dimensions of moral character rather than as 

isolated personal virtues. Furthermore, the findings demonstrate that moral integrity in Hafshah's 

pedagogy is inseparable from the cultivation of akhlaq karimah, providing an ethical foundation for 

emotional regulation, responsible conduct, and sustained moral commitment across diverse life 

contexts (Halstead, 2004; Sahin, 2018). Collectively, these findings suggest that the pedagogy of 

Sayyidah Hafshah integrates intellectual development, spiritual consciousness, and moral character 

into a unified educational framework that supports holistic character formation in Islamic education. 

Relevance of Sayyidah Hafshah's Pedagogy to Social-Emotional Learning Competencies 

The comparative analysis demonstrated a systematic correspondence between the 

reconstructed pedagogical values of Sayyidah Hafshah bint Umar and the five core competencies of 

the CASEL Social-Emotional Learning (SEL) framework. The analysis revealed that literacy, 

commitment to knowledge, and spiritual reflection were primarily aligned with self-awareness, as 

these values foster learners' capacity to understand their identity, purpose, and moral orientation. 

Likewise, discipline, responsibility, and consistent adherence to religious commitments corresponded 

closely to self-management, reflecting the ability to regulate behavior, exercise self-control, and 

maintain ethical responsibility across different contexts. Rather than representing merely 

psychological competencies, the analysis indicates that these dimensions are intrinsically rooted in 

the Islamic concepts of muraqabah (God-consciousness) and mujahadah al-nafs (self-discipline 

through spiritual struggle), thereby extending the philosophical foundations of the conventional SEL 

framework (CASEL, 2024; Weissberg et al., 2022; Al-Ghazali, n.d.). These findings demonstrate that 

the pedagogy of Sayyidah Hafshah integrates intellectual, emotional, and spiritual development into 

a unified framework, providing a stronger conceptual basis for character education in Madrasah 

Ibtidaiyah. 

The comparative analysis further demonstrated that the pedagogical values of compassion, 

exemplary conduct, trustworthiness (amanah), and moral integrity correspond systematically to the 
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SEL competencies of social awareness, relationship skills, and responsible decision-making. The 

analysis showed that Hafshah's ability to understand the needs of others, cultivate relationships based 

on adab, and consistently fulfill entrusted responsibilities reflects forms of social awareness and 

ethical interaction that closely align with the objectives of Social-Emotional Learning. At the same 

time, the comparison identified a distinctive characteristic of Hafshah's pedagogy: these competencies 

are consistently grounded in the Islamic principles of tawhid, amanah, and akhlaq, extending 

responsibility beyond interpersonal relationships to accountability before Allah SWT. This finding 

indicates that the reconstructed pedagogical values contribute an explicit spiritual and moral 

foundation to the conventional SEL framework. Consequently, the comparative analysis suggests that 

integrating these Islamic pedagogical values strengthens the conceptual coherence of Social-

Emotional Learning by connecting social-emotional competencies with transcendental and ethical 

dimensions of character formation (Mukminin et al., 2025; Sugiarto, 2025; Ruswandi, 2025; Sahin, 

2018). 

 

Construction of the Islamic Social-Emotional Learning Model 

The conceptual synthesis integrated the findings of the content analysis and comparative 

analysis into a coherent Islamic Social-Emotional Learning (I-SEL) model for character education in 

Madrasah Ibtidaiyah. The synthesis demonstrated that the reconstructed pedagogical values of 

Sayyidah Hafshah bint Umar systematically correspond to the five competencies of the CASEL 

framework while simultaneously introducing a distinct spiritual foundation rooted in Islamic 

educational philosophy. Rather than modifying the existing SEL framework by simply incorporating 

Islamic values, the synthesis reconstructed each competency through the principles of tawhid, akhlaq, 

amanah, and tazkiyat al-nafs, resulting in a conceptually integrated model consisting of five 

interrelated dimensions. The first dimension, spiritual self-awareness, emerged from the integration 

of literacy, commitment to knowledge, and spiritual reflection with the SEL competency of self-

awareness. This dimension refers to learners' ability to recognize themselves as servants of Allah, 

understand their strengths and limitations, and cultivate moral consciousness grounded in the values 

of tawhid. The analysis indicates that this dimension extends the conventional concept of self-

awareness by incorporating the Islamic traditions of muhasabah (self-reflection) and tazkiyat al-nafs 

(spiritual purification), thereby positioning spiritual consciousness as the foundation of character 

formation (Al-Ghazali, n.d.; Al-Attas, 1999; Weissberg et al., 2022). 

The second dimension, Islamic self-management, emerged from the synthesis of the 

pedagogical values of discipline, responsibility, and self-regulation with the SEL competency of self-

management. The analysis indicates that Sayyidah Hafshah's consistency in worship, conscientious 

fulfillment of entrusted responsibilities, and disciplined moral conduct collectively represent an 

educational model in which emotional regulation and behavioral management are inseparable from 

spiritual commitment. Accordingly, Islamic self-management extends the conventional SEL 

framework by integrating self-control with muraqabah (God-consciousness), amanah 

(trustworthiness), and commitment to virtuous conduct. The third dimension, Qur'anic social 

awareness, resulted from the integration of compassion, exemplary conduct, and social concern with 

the SEL competency of social awareness. The synthesis demonstrates that social awareness within 

Islamic education encompasses not only empathy and interpersonal understanding but also moral 

responsibility rooted in the Qur'anic values of rahmah (compassion), ukhuwah (brotherhood), and 

maslahah (the common good). These findings indicate that both dimensions reconstruct the 

psychological orientation of conventional SEL by embedding social-emotional competencies within 

the ethical and spiritual foundations of Islamic character education (Sahin, 2018; Mukminin et al., 

2025; Sugiarto, 2025). 
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The fourth and fifth dimensions of the proposed model, adab-based relationship skills and 

trust-based responsible decision-making, emerged from the synthesis of the pedagogical values of 

adab, moral integrity, interpersonal responsibility, and amanah with the corresponding SEL 

competencies of relationship skills and responsible decision-making. These dimensions emphasize 

that interpersonal relationships and decision-making in Islamic education should be guided not only 

by empathy and ethical reasoning but also by accountability to Allah SWT through the principles of 

tawhid, akhlaq, and amanah. Collectively, the conceptual synthesis demonstrates that the five 

interconnected dimensions constitute a coherent Islamic Social-Emotional Learning (I-SEL) model 

that systematically reconstructs conventional SEL within an Islamic educational framework, thereby 

providing a holistic foundation for character education in Madrasah Ibtidaiyah (CASEL, 2024; 

Ruswandi, 2025; Halstead, 2004). Figure 1 presents the conceptual construction of the I-SEL model, 

illustrating how the reconstructed pedagogical values of Sayyidah Hafshah bint Umar were 

systematically mapped onto the core competencies of Social-Emotional Learning and synthesized 

into five integrated dimensions that connect intellectual, social, emotional, moral, and spiritual 

aspects of character formation. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. Contruction of The Islamic Social Emotional Learning (I-SEL) Model 

 

DISCUSSION 

Synthesis of Sayyidah Hafshah's Pedagogy and the SEL Framework 

The findings of this study reveal that the pedagogical values reconstructed from the life of 

Sayyidah Hafshah bint Umar correspond systematically to the core competencies of Social-Emotional 

Learning (SEL), while simultaneously extending the conceptual boundaries of the SEL framework. 

Previous studies have consistently demonstrated that SEL enhances students' self-awareness, self-

management, and interpersonal competencies through psychological and social learning processes 

(Weissberg et al., 2022). However, these competencies are generally conceptualized within a 

humanistic paradigm that emphasizes individual well-being and social adjustment, with limited 
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attention to transcendental accountability and spiritual formation (Sahin, 2018). The present study 

suggests that the pedagogical values embodied by Sayyidah Hafshah including literacy, discipline, 

self-regulation, and spiritual commitment provide a normative foundation that reorients these 

competencies toward a theocentric perspective grounded in tawhid. In this sense, self-awareness is 

understood not merely as recognizing one's emotions, personal potential, and life goals, but also as 

cultivating consciousness of one's identity as a servant of Allah who bears moral and spiritual 

responsibilities. Likewise, self-management extends beyond behavioral regulation to encompass 

mujahadah al-nafs, the continuous discipline of restraining desires and aligning conduct with Islamic 

ethical values (Al-Ghazali, n.d.). Rather than positioning Islamic pedagogy as an alternative to SEL, 

these findings indicate that it functions as a complementary framework that addresses a conceptual 

limitation of the conventional SEL model by integrating psychological competencies with spiritual 

consciousness and moral accountability. This synthesis therefore contributes not only to the 

contextualization of SEL within Islamic education but also to its theoretical enrichment through the 

incorporation of transcendental values. 

A similar pattern emerged in the competencies of social awareness, relationship skills, and 

responsible decision-making, which were found to correspond closely with the pedagogical values of 

social concern, adab, amanah, and moral integrity reconstructed from Sayyidah Hafshah's pedagogy. 

While the CASEL framework conceptualizes these competencies primarily as capacities for empathy, 

cooperation, and ethical decision-making within interpersonal and civic contexts (CASEL, 2024), the 

findings of this study suggest that such competencies remain largely grounded in humanistic 

assumptions regarding social harmony and individual responsibility. By contrast, the reconstructed 

pedagogical framework positions these competencies within a theocentric ethical system in which 

social interaction is understood as an expression of ukhuwah (brotherhood), rahmah (compassion), 

and accountability before Allah SWT. This distinction represents more than a contextual adaptation 

of SEL; it reflects a conceptual reconstruction that redefines the purpose of social-emotional 

competencies from promoting individual and social well-being alone to cultivating moral excellence 

(akhlaq karimah) and spiritual responsibility. Consequently, the proposed I-SEL model extends the 

philosophical scope of conventional SEL by integrating psychological, ethical, and transcendental 

dimensions into a unified framework of character education. This finding supports Halstead's (2004) 

argument that Islamic education is fundamentally value-centered while simultaneously responding to 

Sahin's (2018) critique regarding the limited spiritual orientation of contemporary educational 

models. It also complements recent studies advocating the integration of Islamic values into character 

education (Mukminin et al., 2025), but advances the discussion by offering a systematic conceptual 

model rather than a normative integration of religious values. 

 

Contribution of the I-SEL Model to Character Education in Madrasah Ibtidaiyah 

The findings of this study indicate that the proposed Islamic Social-Emotional Learning (I-

SEL) model advances character education theory by moving beyond the conventional integration of 

Islamic values into Social-Emotional Learning (SEL) toward a systematic reconstruction of its 

conceptual foundation. Whereas previous studies have generally treated Islamic values as 

complementary ethical content within the existing SEL framework (Memon & Alhashmi, 2018; 

Sahin, 2018), the I-SEL model reconstructs each core competency through the principles of tawhid, 

akhlaq, amanah, and tazkiyat al-nafs, positioning spiritual consciousness as the foundation of 

character formation. This reconstruction shifts SEL from a predominantly humanistic orientation 

toward a theocentric model that aligns with Al-Attas's (1999) concept of insan adabi while translating 

it into an operational framework comprising five interconnected dimensions. Consequently, the I-

SEL model should be viewed not merely as an Islamic adaptation of the CASEL framework but as a 

reconstructed pedagogical model that systematically integrates Islamic educational philosophy with 
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contemporary social-emotional competencies, thereby providing an alternative theoretical foundation 

for character education in Madrasah Ibtidaiyah. 

Another important contribution of the proposed I-SEL model is its ability to reconcile the 

competencies required for twenty-first-century education with the normative objectives of Islamic 

education. While contemporary educational research emphasizes emotional regulation, collaboration, 

and responsible decision-making as essential competencies for learners in the digital era (Mahoney 

et al., 2021), these competencies are often framed within a functional and humanistic perspective. 

Consistent with Sahin's (2018) critique, the findings of this study demonstrate that the pedagogical 

values reconstructed from Sayyidah Hafshah's life particularly the pursuit of knowledge, amanah, 

discipline, and moral integrity provide a spiritual and ethical foundation that reinterprets SEL 

competencies through the principles of tawhid, akhlaq, and accountability to Allah SWT. 

Consequently, the I-SEL model represents more than the integration of Islamic values into SEL; it 

redefines the educational purpose of social-emotional competencies by balancing contemporary 

educational demands with the transcendental goals of Islamic character education. 

From a practical perspective, the proposed Islamic Social-Emotional Learning (I-SEL) model 

offers an operational framework that can be systematically integrated into Madrasah Ibtidaiyah 

through curriculum design, classroom instruction, school culture, and character assessment. The 

model may be incorporated into Islamic Religious Education, Aqidah Akhlaq, and thematic learning 

by aligning instructional objectives with students' spiritual, social-emotional, and moral 

competencies, while classroom implementation can be supported through reflective Qur'anic 

learning, muhasabah, collaborative activities, moral dilemma discussions, and teacher role 

modelling. Its implementation should also be reinforced through school culture and authentic 

character assessment using behavioral observation, reflective journals, peer assessment, portfolios, 

and teacher-developed rubrics. These strategies demonstrate that the I-SEL model extends beyond a 

theoretical reconstruction of SEL by providing practical guidance for integrating Islamic character 

education into educational practice. Nevertheless, its successful implementation depends on teachers' 

pedagogical competence, institutional support, and appropriate assessment systems. Therefore, future 

empirical studies are needed to validate the model across diverse educational settings and to develop 

reliable instruments for assessing its impact on students' social-emotional, moral, and spiritual 

development. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 2. Islamic Social Emotional Learning (I-SEL) Model 
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CONCLUSION 

The findings of this study demonstrate that the pedagogy of Sayyidah Hafshah bint Umar 

embodies a coherent set of pedagogical values including literacy, the pursuit of knowledge, discipline, 

responsibility, self-regulation, amanah, and moral integrity that remain highly relevant to the 

contemporary development of Islamic character education. These values not only reflect Sayyidah 

Hafshah's intellectual and spiritual legacy as one of the Mothers of the Believers and the custodian of 

the Qur'anic manuscript but also affirm that character formation has been an essential objective of 

Islamic education since its earliest period. Accordingly, the reconstructed pedagogy of Sayyidah 

Hafshah provides a normative and pedagogical foundation for developing holistic character education 

that integrates students' intellectual, moral, social, and spiritual dimensions within the contemporary 

educational context. 

The study further demonstrates that the reconstructed pedagogical values of Sayyidah 

Hafshah systematically correspond to the five core competencies of Social-Emotional Learning 

(SEL) while simultaneously extending their conceptual foundation through the integration of tawhid, 

akhlaq, and spiritual accountability. Rather than functioning merely as complementary ethical values, 

the pedagogical principles derived from Sayyidah Hafshah reinterpret self-awareness, self-

management, social awareness, relationship skills, and responsible decision-making within a 

theocentric framework of Islamic education. This conceptual reconstruction constitutes the principal 

contribution of the study by repositioning Social-Emotional Learning from a predominantly 

humanistic paradigm toward a holistic model in which social-emotional competencies are inseparable 

from moral integrity and responsibility before Allah SWT. 

This study proposes the Islamic Social-Emotional Learning (I-SEL) model as a reconstructed 

pedagogical framework that systematically integrates contemporary social-emotional competencies 

with the philosophical principles of Islamic education. Beyond introducing five interconnected 

dimensions of character education, the model contributes theoretically by repositioning Social-

Emotional Learning within a theocentric framework in which spiritual consciousness serves as the 

foundation of social-emotional and moral development. Practically, the model provides a coherent 

framework for integrating character education into curriculum design, classroom instruction, school 

culture, and character assessment in Madrasah Ibtidaiyah. Nevertheless, the proposed model remains 

conceptual and has not yet been empirically validated in authentic educational settings. Therefore, 

future studies should examine its effectiveness through classroom implementation, curriculum 

intervention, and mixed-method or experimental research, while also developing valid and reliable 

assessment instruments to evaluate its impact on students' social-emotional, moral, and spiritual 

development. 
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