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 This study examines how supervision promotes teachers’ 

continuing professional development at Syekh Abdul Qodir Al-

Jailani Vocational High School and develops an empirically 

grounded supervision model integrating academic, clinical, and 

collaborative supervision. A qualitative case study design was 

employed. Participants included the principal, school 

supervisors, and teachers selected purposively based on their 

involvement in supervisory practices. Data were collected 

through participant observation, classroom observation, in-

depth interviews, focus group discussions, and document 

analysis. The data were analyzed using thematic analysis with 

coding, categorization, theme development, and triangulation to 

ensure trustworthiness. The findings identify a Sustainable 

Reflective Collaborative Supervision (SRCS) Model, 

characterized by joint planning, classroom observation, 

reflective dialogue, coaching, mentoring, and professional 

learning communities. Unlike conventional supervision that 

primarily emphasizes administrative compliance, the SRCS 

Model positions supervision as a collaborative and reflective 

process that enhances teachers’ pedagogical and professional 

competencies, strengthens teacher agency, and improves 

instructional quality. Its effectiveness is supported by school 

leadership, a collaborative organizational culture, and 

continuous professional dialogue. This study contributes to the 

educational supervision literature by proposing the SRCS 

Model as an integrative framework that embeds collaboration, 

reflection, and sustainability into teacher professional 

development, offering practical implications for strengthening 

supervisory practices in Islamic vocational schools. 
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INTRODUCTION 

Changes in educational policies, curriculum dynamics, advances in learning technologies, and 

increasing demands for educational quality position teachers as the primary actors in the success of 

the learning process. In this context, professional teachers are understood as educators who are 

capable of designing, implementing, and evaluating learning effectively by consistently integrating 

pedagogical, professional, social, and personal competencies into educational practice. Meanwhile, 

teacher professionalism reflects a continuous commitment to developing and renewing these 

competencies through self-reflection, openness to feedback, professional development, and a 

willingness to innovate in instructional practice. Therefore, teacher professionalism can no longer be 
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measured solely by mastery of subject matter and teaching skills but also by teachers’ ability to 

continuously learn, adapt, and develop through reflective and sustainable professional growth. One 

of the strategic instruments that plays an important role in supporting teachers’ professional 

development is educational supervision implemented systematically and oriented toward professional 

guidance (Sutiono et al., 2025). 

Educational supervision within the contemporary paradigm is understood as a process of 

professional assistance that emphasizes dialogue, reflection, and collaboration between supervisors 

and teachers. Consequently, it is no longer positioned merely as an administrative control mechanism 

but rather as a strategic means of continuously developing teachers’ professional capacity (Dewi et 

al., 2025). Within this framework, academic, clinical, and collaborative supervision complement one 

another in fostering teacher professionalism that is responsive to students’ needs, consistent with the 

definition of supervision as a series of planned activities aimed at improving teachers’ pedagogical, 

professional, social, and personal competencies, while simultaneously functioning as a collaborative 

process emphasizing reflective communication and constructive feedback. In schools, its 

implementation is conducted systematically through structured planning that begins with the 

preparation of an annual supervision schedule, dissemination of implementation procedures, 

determination of supervision instruments, and integration into a digital teacher performance 

management system, followed by supervisory activities carried out according to a schedule mutually 

agreed upon by teachers and supervisors (Ernawati, 2024). The supervision process adopts a clinical 

approach through pre-observation, observation, and post-observation stages, enabling collaborative 

identification of observation priorities, such as instructional strategies or classroom communication 

patterns, thereby making supervision more focused, reflective, and responsive to teachers’ specific 

needs. This approach has proven effective because it not only strengthens professional relationships 

based on trust but also produces tangible improvements in teachers’ competencies and classroom 

instructional quality (Surtiati & Sunarya, 2025). 

The role of the supervisor is crucial because supervisors possess professional authority to 

manage instructional processes and direct educational quality improvement while simultaneously 

serving as mentors, facilitators, and pedagogical dialogue partners for teachers through activities such 

as scheduled academic supervision, classroom observation, coaching and mentoring, competency 

development workshops, and the strengthening of professional learning communities. Consistent and 

meaningful supervision is believed to encourage teachers to critically reflect on their instructional 

practices and develop relevant innovations. This practice is evident at Syekh Abdul Qodir Al-Jailani 

Vocational High School, one of the vocational education institutions that has consistently 

implemented various forms of supervision to enhance teacher professionalism. Over the past three 

years, the school has consistently conducted structured academic supervision every semester, 

facilitated instructional material development, guided teachers in mastering instructional models, and 

evaluated follow-up actions based on supervision outcomes. Within the context of professional 

assistance, coaching and mentoring serve as follow-up strategies after supervision. Coaching focuses 

on exploring teachers’ potential through reflective questioning that enables them to identify solutions 

independently, whereas mentoring emphasizes guidance based on the expertise and experience of 

more competent mentors. Their effectiveness is reflected in improvements in instructional quality, 

student learning outcomes across cognitive, affective, and psychomotor domains, and the 

strengthening of teachers’ pedagogical competencies. The primary challenge lies in building trust 

between teachers and supervisors because an equal professional relationship is a prerequisite for 

reflective openness. Furthermore, supervision through professional learning communities functions 

as a collective strategy for competency enhancement, with supervisors acting as facilitators who 

provide constructive feedback while teachers share best practices, instructional strategies, learning 

models, and teaching media, thereby facilitating the adoption of innovations that respond to students’ 
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needs. Its sustainability is supported by school managerial policies, including the provision of regular 

meeting schedules and regulations encouraging active participation. Consequently, the integration of 

academic supervision, coaching, mentoring, and professional learning communities establishes a 

comprehensive and sustainable professional development system that effectively enhances teachers’ 

professional competencies while improving instructional quality within the school (Irwan et al., 

2025). 

From a theoretical perspective, teacher professional development cannot occur individually 

or sporadically but requires systematic support through planned and sustainable supervision models. 

Supervision functions as a professional development mechanism that assists teachers in addressing 

instructional challenges, improving the quality of instructional planning and implementation, and 

developing reflective competencies. The presence of supervisors in classroom observations, reflective 

discussions, and continuous evaluation constitutes professional capital that strengthens instructional 

quality improvement within schools (Simorangkir, 2025). Teacher professionalism is a fundamental 

element in improving educational quality because it is directly related to the quality of instructional 

processes and learning outcomes. It encompasses pedagogical, professional, social, and personal 

competencies, accompanied by a commitment to continuous professional development, adherence to 

professional ethics, and moral and social responsibility (Munawir et al., 2025). At Syekh Abdul Qodir 

Al-Jailani Vocational High School, teacher professionalism is reflected in improvements in 

instructional planning documents, more innovative teaching practices, and consistently enhanced 

teacher competencies over the past three years. These findings indicate that supervision functions as 

a professional strategy supporting the sustainability of teacher competency development (Sudiana, 

2023). 

Although educational supervision has been extensively discussed in the literature, significant 

research gaps remain. Most existing studies focus on conceptual or normative perspectives and 

examine supervision in general educational contexts without providing an in-depth analysis of actual 

supervisory practices, including routine professional guidance, pedagogical coaching, reflective 

classroom observation, and the strengthening of professional learning communities (Basri et al., 

2024). In addition, research on supervision in vocational education remains relatively limited, despite 

the distinctive characteristics of Syekh Abdul Qodir Al-Jailani Vocational High School, which require 

more contextualized and adaptive supervisory approaches. Previous studies have demonstrated that 

academic, clinical, and collaborative supervision positively contribute to improving instructional 

quality and teacher professionalism (Asyauqiya et al., 2025). Nevertheless, few studies have 

comprehensively examined how these three supervisory approaches are integrated into a sustainable 

and context-specific supervision model at the school level. At Syekh Abdul Qodir Al-Jailani 

Vocational High School, an empirical phenomenon has emerged in the form of intensive supervisory 

guidance and consistently improving teacher competencies over the past three years, yet this 

phenomenon has not been systematically documented or analyzed academically. This gap constitutes 

the novelty of the present study, namely an in-depth analysis of the implementation of a collaborative 

reflective supervision model as a strategic instrument for strengthening teacher professionalism 

within the context of contemporary vocational education (Kholidi, 2025). 

Based on this background, this study aims to describe and analyze comprehensively the 

implementation of a supervision model in enhancing teachers’ continuing professionalism at Syekh 

Abdul Qodir Al-Jailani Vocational High School. Specifically, the study seeks to: (1) identify the 

supervisory strategies and approaches employed by supervisors in guiding and facilitating teachers; 

(2) analyze the contribution of supervisory practices to improving instructional quality; and (3) 

identify the enabling and constraining factors affecting the effectiveness of supervision in supporting 

teachers’ continuing professional development (Arbain & Sudadi, 2025; Warayaan & Yuliana, 2025). 

The study was conducted within a vocational secondary school setting, with the units of analysis 
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including supervisory practices, supervisors’ roles, and teacher professional development. This 

research has both theoretical and practical significance. Theoretically, it enriches the educational 

supervision literature by providing empirical evidence regarding the implementation of a sustainable 

collaborative and reflective supervision model. The study reinforces the view that supervision 

constitutes a professional development process aimed at strengthening teachers’ capacities rather than 

merely serving as an administrative activity (Mutti’ah & Khasanah, 2024). Practically, the findings 

are expected to serve as a reference for school principals, school inspectors, and supervisors in 

designing and implementing supervision models that are effective, context-sensitive, and sustainable. 

Furthermore, the results may provide a foundation for policies related to teacher professional 

development and instructional quality improvement at Syekh Abdul Qodir Al-Jailani Vocational 

High School and other comparable educational institutions (Fitria & Slamet, 2024). 

 

METHODS 

This study employed a qualitative approach using a descriptive case study design to explore 

in depth the implementation of a supervision model in promoting teachers’ continuing 

professionalism at Syekh Abdul Qodir Al-Jailani Vocational High School. The study was conducted 

over one academic semester (six months), allowing the researcher to repeatedly observe the 

implementation of academic supervision, classroom instruction, and follow-up activities for teachers’ 

professional development. The researcher adopted a moderate participant role by engaging in field 

activities as an observer without influencing either the supervision process or classroom instruction. 

Research participants were selected using purposive sampling based on their direct involvement in 

academic supervision and teacher professional development. A total of 15 participants were involved 

in the study, consisting of one principal, two school supervisors, four academic and curriculum 

coordinators or vice principals, and eight teachers representing different vocational disciplines with 

teaching experience ranging from three to twenty years. Participant selection considered variations in 

professional experience, responsibilities, and levels of involvement in supervision programs to ensure 

comprehensive perspectives on the phenomenon under investigation (Jatmiko et al., 2025). 

Data were collected through participant observation, semi-structured in-depth interviews, 

focus group discussions (FGDs), and document analysis, including supervision programs, supervision 

instruments, instructional planning documents, evaluation reports, and follow-up records of teacher 

professional development. The research instruments comprised observation protocols, interview 

guides, and FGD guidelines developed based on the educational supervision literature and validated 

through consultation with experts in educational management prior to data collection. Data were 

analyzed concurrently with the data collection process using thematic analysis. The analytical 

procedures included verbatim transcription of all interviews and FGDs, repeated reading to gain a 

comprehensive understanding of the data, open coding to identify meaningful units, axial coding to 

establish conceptual relationships among codes, and selective coding to generate overarching themes 

explaining the implementation of supervision and its contribution to enhancing teachers’ pedagogical, 

professional, social, and personal competencies. The entire coding process was conducted iteratively 

by comparing data across participants and data sources to ensure that the resulting themes accurately 

represented the participants’ experiences. 

The trustworthiness of the data was ensured through source triangulation, methodological 

triangulation, and time triangulation by comparing evidence obtained from observations, interviews, 

FGDs, and school documents. The credibility of the findings was strengthened through member 

checking, whereby participants reviewed the interview transcripts and the researcher’s 

interpretations, as well as peer debriefing with fellow researchers to discuss the consistency of data 
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interpretation. An audit trail was systematically maintained by documenting all stages of data 

collection and analysis, thereby ensuring transparency and traceability throughout the research 

process. In addition, researcher reflexivity was maintained through a reflexive journal kept 

throughout the study to identify the researcher’s assumptions, experiences, and potential biases during 

both data collection and interpretation. These procedures ensured that the interpretation of the 

findings remained grounded in empirical evidence while enhancing the dependability and 

confirmability of the study (Prasojo & Aqila, 2025). 

 

RESULTS & DISCUSSION 

Supervisory Strategies and Approaches Implemented by Supervisors in Guiding and 

Facilitating Teachers 

The findings revealed that supervision practices at SMK Syekh Abdul Qodir Al-Jailani were 

not limited to administrative monitoring but were oriented toward the continuous professional 

development of teachers. Based on observations, interviews, and document analysis, supervisors 

implemented supervisory strategies that integrated academic, clinical, and collaborative supervision 

into a continuous cycle of professional support. The integration of these three approaches formed a 

supervisory pattern designed to enhance teachers' competencies through reflective practice and 

sustained professional mentoring. The first strategy identified was collaborative supervision planning. 

Prior to classroom observations, supervisors conducted preliminary meetings with teachers to discuss 

the objectives of supervision, the aspects to be observed, and the professional development needs 

perceived by the teachers. This process created a more open and participatory atmosphere because 

teachers were actively involved in determining the focus of supervision. The principal explained: 

“Before conducting supervision, we always meet with teachers to discuss the process first. 

Teachers are encouraged to share the challenges they face in their teaching so that the 

supervision truly addresses their professional needs.” 

Observational findings indicated that teachers' involvement during the planning stage 

increased their readiness to participate in supervision. Teachers no longer perceived supervision as 

an intimidating evaluation process but rather as a professional consultation aimed at improving the 

quality of classroom instruction. One teacher stated: 

“We feel more comfortable because we are involved from the beginning in determining the 

focus of supervision. Therefore, when the supervisor enters the classroom, we do not feel that 

we are being judged but rather supported to improve.” 

The second strategy involved objective and non-judgmental classroom observation. During 

classroom observations, supervisors focused on collecting factual evidence regarding teachers' 

instructional practices and students' learning activities without providing immediate evaluative 

comments. The collected evidence subsequently served as the basis for joint reflection after the lesson 

had been completed. A school supervisor explained: 

“During classroom observations, we do not immediately provide comments or judgments. 

Instead, we carefully document what actually happens in the classroom so that our post-

observation discussions are based on evidence rather than assumptions.” 

The findings further demonstrated that evidence-based observation enabled teachers to 

examine their instructional practices more objectively. Teachers became more aware of their strengths 

while simultaneously identifying areas requiring improvement. This approach encouraged the 

development of professional awareness and intrinsic motivation to continuously enhance instructional 

quality. The third strategy identified was the implementation of post-observation reflective dialogue. 

Following classroom observation, supervisors and teachers engaged in reflective discussions to 
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analyze the instructional practices observed during the lesson. These dialogues emphasized critical 

reflection rather than one-sided criticism, allowing teachers to evaluate their own teaching 

experiences constructively. One teacher remarked: 

“The most valuable part is the discussion after the observation. We are encouraged to analyze 

what worked well and what needs improvement. Through that discussion, I became much more 

aware of the weaknesses in my own teaching.” 

Interview data indicated that supervisors employed active listening techniques and reflective 

questioning to assist teachers in identifying appropriate solutions to instructional challenges. This 

approach encouraged teachers to participate actively in decision-making regarding instructional 

improvement rather than merely following directives from supervisors. Another strategy identified 

was the provision of continuous coaching and professional mentoring. The supervisory process did 

not conclude with feedback sessions but continued through individualized coaching, assistance in 

developing instructional materials, and regular discussions on effective teaching strategies. The 

principal stated: 

“We do not want supervision to end with written evaluation notes. Every supervisory finding 

is followed up through coaching so that teachers receive continuous support in improving their 

instructional practices.” 

Document analysis showed that coaching activities were conducted regularly according to 

each teacher's specific professional needs. Teachers experiencing difficulties in lesson planning 

received assistance in developing instructional modules, while those requiring improvements in 

teaching performance were provided with follow-up mentoring through additional classroom 

observations and peer-sharing activities. The final strategy identified was the strengthening of 

professional learning communities as a mechanism for sustainable professional development. 

Supervisors encouraged teachers to exchange teaching experiences, discuss instructional challenges, 

and provide constructive feedback through regular internal professional discussions. As a result, 

supervision evolved beyond individual interactions between supervisors and teachers into a 

collaborative culture of professional learning within the school. One teacher explained: 

“After every supervision session, we usually discuss our teaching experiences with colleagues. 

Those discussions often provide new ideas that we can directly apply in our classrooms.” 

Overall, the findings indicate that the supervisory strategies implemented at SMK Syekh 

Abdul Qodir Al-Jailani consisted of collaborative planning, evidence-based classroom observation, 

reflective professional dialogue, continuous coaching, and the strengthening of professional learning 

communities. The integration of these strategies established a supervisory approach that positioned 

teachers as professional partners in a continuous process of improving instructional quality, ultimately 

fostering sustainable teacher professional development. 

 

The Contribution of Supervision to Improving the Quality of Teaching and Learning 

The findings indicate that the implementation of supervision at SMK Syekh Abdul Qodir Al-

Jailani has made a substantial contribution to improving the quality of teaching and learning. This 

contribution is reflected not only in teachers' enhanced ability to plan, implement, and evaluate 

instruction but also in the development of a reflective professional culture that encourages continuous 

instructional improvement. Based on classroom observations and interviews, teachers perceived 

supervision as a form of professional learning that enabled them to recognize both the strengths and 

weaknesses of their instructional practices more objectively. The principal explained that noticeable 

improvements in instructional quality became evident after supervision was implemented 

systematically and continuously. 
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“In the past, supervision was mostly perceived as an evaluation activity. Now we have 

transformed it into a developmental process. Teachers not only receive feedback but are also 

continuously supported until they are able to implement improvements in their subsequent 

teaching practices.” 

Classroom observations further revealed significant improvements in instructional planning. 

Teachers began preparing more systematic teaching modules, selecting instructional strategies that 

better accommodated students' characteristics, and employing more diverse assessment methods to 

evaluate learning outcomes. These improvements resulted from continuous follow-up through 

coaching and professional mentoring after each supervision cycle. One teacher commented: 

“After participating in several supervision sessions, I became much more careful in formulating 

learning objectives and selecting appropriate teaching methods. The supervisor's feedback 

helped me improve instructional materials that had previously been less effective.” 

In addition to strengthening lesson planning, supervision also contributed to improvements in 

classroom instruction. Observational findings demonstrated that teachers increasingly implemented 

more interactive learning approaches, provided greater opportunities for students to participate in 

discussions, and utilized a wider variety of instructional media. Rather than relying primarily on 

teacher-centered instruction, teachers increasingly assumed the role of facilitators who actively 

encouraged student engagement throughout the learning process. A school supervisor explained: 

“We have observed significant changes. Teachers are now more willing to experiment with 

different instructional strategies because they know they will receive professional support 

whenever they encounter challenges.” 

The findings also showed that supervision fostered the development of teachers' reflective 

capacity. Following each classroom observation, teachers routinely reflected on their instructional 

practices. Reflection was conducted not only with supervisors during post-observation conferences 

but also collaboratively with colleagues through professional discussion forums. This practice 

gradually established a professional learning culture that had previously been less developed within 

the school. One teacher stated: 

“Now, after every lesson, I naturally evaluate my own teaching. This habit developed because 

I frequently discussed my classroom practices with supervisors during supervision sessions.” 

School documentation further demonstrated that improvements in instructional quality were 

accompanied by substantial growth in teachers' pedagogical competence. Internal evaluation data 

indicated that pedagogical competency scores increased from 58% in 2023 to 70% in 2024, eventually 

reaching 83% in 2025. This consistent upward trend suggests that systematically implemented and 

continuous supervision contributed significantly to teachers' professional growth. The documentary 

evidence reinforces the interview findings that supervision not only transformed teachers' 

instructional behaviors but also strengthened their professional competencies. Another important 

finding was the increased confidence teachers demonstrated in managing classroom instruction. 

Teachers became more receptive to constructive feedback, more confident in experimenting with 

innovative instructional approaches, and less anxious about having their lessons observed by 

supervisors. These changes indicate a cultural transformation in which supervision shifted from an 

evaluative mechanism toward a supportive process of professional development. One teacher 

explained: 

“Now I actually look forward to supervision because I always receive practical suggestions that 

I can immediately apply in my classroom. It has made me much more confident in trying new 

teaching approaches.” 

Beyond its impact on teachers, classroom observations also revealed positive changes in 

students' learning behaviors. Students became more actively engaged in discussions, demonstrated 
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greater confidence in expressing their ideas, and participated more actively in problem-based learning 

activities. Teachers also provided more frequent formative feedback during instruction, resulting in 

more dynamic and interactive classroom environments. A school supervisor observed: 

“The most visible change is the classroom atmosphere. Teachers communicate more 

effectively, while students participate much more actively because learning is no longer 

centered solely on teacher explanations.” 

Overall, the findings demonstrate that supervision has contributed significantly to improving 

the quality of teaching and learning through the enhancement of teachers' pedagogical and 

professional competencies, the development of reflective practice, increased teaching confidence, and 

the promotion of more innovative and contextually relevant instructional practices. These findings 

suggest that collaborative, reflective, and sustainable supervision not only improves teachers' 

professional performance but also fosters a professional learning culture that positively influences the 

overall teaching and learning process within the school. 

 

Supporting and Inhibiting Factors Influencing the Effectiveness of Supervision for Sustainable 

Teacher Professional Development 

 

The findings indicate that the effectiveness of supervision at SMK Syekh Abdul Qodir Al-

Jailani is influenced by a combination of supporting and inhibiting factors. Based on interview data, 

classroom observations, and document analysis, the success of supervision depends not only on the 

competencies of supervisors but also on organizational support, the school's professional culture, 

teachers' commitment, and the availability of sufficient time to sustain professional development 

activities. These factors interact dynamically in determining the successful implementation of the 

Sustainable Reflective Collaborative Supervision (SRCS) Model. The first supporting factor 

identified was the principal's leadership commitment to positioning supervision as an integral 

component of teachers' professional development. The principal served not only as an instructional 

supervisor but also as a facilitator who created opportunities for professional dialogue, mentoring, 

and continuous learning. This commitment was reflected in the systematic planning of supervision 

programs, the regular implementation of coaching sessions, and the provision of opportunities for 

teachers to participate in various professional development activities. The principal explained: 

“We position supervision as a professional development process rather than merely an 

administrative requirement. Therefore, every supervisory finding must be followed up so that 

teachers genuinely develop and improve the quality of their teaching.” 

Classroom observations further revealed that supportive leadership fostered a more open 

supervisory culture. Teachers no longer perceived supervision as a process of evaluation but rather 

as professional assistance aimed at improving instructional practice. This cultural transformation 

strengthened trust between supervisors and teachers, making the supervisory process more effective 

than traditional evaluation-oriented approaches. One teacher stated: 

“We feel comfortable because the principal always provides opportunities for discussion. 

Whenever weaknesses are identified in our teaching, we are not blamed; instead, we are helped 

to find practical solutions that can be implemented in the classroom.” 

Another important supporting factor was the development of a collaborative professional 

culture within the school. Interview findings showed that teachers actively shared teaching 

experiences, discussed supervisory feedback, and exchanged constructive suggestions through 

professional learning community meetings. This collaborative culture strengthened the follow-up 

process because professional learning extended beyond interactions between supervisors and 

individual teachers to include continuous peer collaboration. One teacher explained: 
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“After supervision sessions, we often discuss teaching strategies with other teachers. Through 

these discussions, we learn from one another and experiment with instructional methods that 

we had never used before.” 

In addition to collaboration, teachers' readiness to engage in reflective practice emerged as 

another significant supporting factor. Observational findings indicated that most teachers had 

developed the habit of evaluating their instructional practices after receiving supervisory feedback. 

Their willingness to accept constructive criticism accelerated instructional improvement and 

encouraged continuous innovation in classroom teaching. A school supervisor commented: 

“Teachers who are willing to reflect on their own teaching usually develop much faster. They 

do not wait for further instructions but immediately begin improving their instructional 

practices based on the supervisory feedback.” 

Despite these positive conditions, the study also identified several factors that hindered the 

effectiveness of supervision. The primary obstacle was limited time resulting from heavy teaching 

schedules, numerous school activities, and extensive administrative responsibilities. These 

constraints often prevented coaching and mentoring sessions from being conducted according to the 

planned schedule. One supervisor explained: 

“The greatest challenge is time. Teachers have very demanding teaching schedules, combined 

with numerous administrative responsibilities, so coaching sessions sometimes have to be 

postponed even when professional development needs have already been identified.” 

Another inhibiting factor was the variation in teachers' readiness to engage in reflective 

practice. Interview findings indicated that not all teachers accepted professional feedback with the 

same level of openness. Some teachers required additional time to adapt to a supervisory approach 

emphasizing reflection and professional dialogue because they had previously experienced 

supervision primarily as an administrative evaluation process. One teacher remarked: 

“At first, I felt uncomfortable discussing the weaknesses of my own teaching. However, after 

participating in several supervision sessions, I gradually realized that the purpose of supervision 

is to help us improve rather than to identify our mistakes.” (Teacher 3) 

Document analysis further revealed that the limited number of supervisors relative to the 

number of teachers reduced the intensity of professional mentoring available to individual teachers. 

Consequently, follow-up activities had to be prioritized according to the most urgent professional 

development needs. This imbalance presents an ongoing challenge to maintaining continuous 

professional support for all teachers within the school. 

Overall, the findings suggest that the effectiveness of supervision in promoting sustainable 

teacher professional development depends on achieving a balance between enabling and constraining 

factors. Strong leadership commitment, a collaborative professional culture, open communication, 

and teachers' willingness to engage in reflective practice constitute the primary foundations for the 

successful implementation of the Sustainable Reflective Collaborative Supervision (SRCS) Model. 

Conversely, limited time, heavy administrative workloads, differences in teachers' reflective 

readiness, and the limited capacity of supervisors remain significant challenges. Addressing these 

constraints requires more flexible supervision scheduling, strengthening professional learning 

communities, and distributing mentoring responsibilities among experienced senior teachers to 

ensure the continuity of professional development initiatives. 

 

DISCUSSION 

The findings of this study regarding the Sustainable Reflective Collaborative Supervision 

(SRCS) Model provide a comprehensive understanding of how supervision can function as a strategic 
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instrument for teachers' continuous professional development. These findings explicitly address the 

primary research questions concerning the implementation of supervision, the supervisory strategies 

employed, and the factors influencing the effectiveness of supervision in enhancing teacher 

professionalism at SMK Syekh Abdul Qodir Al-Jailani (Santoso, 2022). The findings demonstrate 

that supervision is not positioned as an administrative evaluation activity but rather as a continuous, 

dialogical, and participatory professional development process. Academic, clinical, and collaborative 

supervision are not implemented separately; instead, they are integrated into a systematic and 

continuous supervisory framework, thereby forming the Sustainable Reflective Collaborative 

Supervision (SRCS) Model. This model positions teachers as active participants in the supervisory 

process and promotes deep pedagogical reflection on instructional practices (Fajrin et al., 2025). 

Empirically, these findings emerged from a series of supervisory processes involving 

collaborative planning between supervisors and teachers, classroom observations focusing on 

instructional practices, post-observation reflective dialogue, and continuous professional 

development follow-up activities (Permana et al., 2025). These practices indicate that supervision at 

SMK Syekh Abdul Qodir Al-Jailani is implemented systematically and is oriented toward teacher 

learning. Teachers not only receive feedback but also actively participate in analyzing instructional 

data, identifying the strengths and weaknesses of their teaching practices, and formulating 

improvement strategies independently and collaboratively. This process demonstrates that 

supervision functions as a vehicle for professional learning that promotes continuous improvement 

in instructional practices (Amien et al., 2024). 

The interpretation of these findings demonstrates strong alignment with the modern 

supervision paradigm, which emphasizes supervision as a professional development process. 

Sergiovanni's perspective, which conceptualizes supervision as value-based and reflective 

professional development, receives empirical support through the supervisory practices embodied in 

the SRCS Model. By providing opportunities for dialogue, reflection, and active teacher participation, 

supervision becomes a meaningful mechanism for professional growth (Putra, 2025). These findings 

also reinforce the developmental supervision theory proposed by Glickman, Gordon, and Ross-

Gordon, which argues that supervisory approaches should be adapted to teachers' levels of 

professional readiness and developmental needs. In this study, supervisors flexibly adjusted their 

supervisory strategies, ranging from directive to collaborative approaches, thereby strengthening 

teachers' sense of ownership over their professional development process. This finding supports the 

assumption that the success of supervision is strongly influenced by teachers' participation and 

engagement throughout the entire supervisory process (Witarsa, 2024). 

From the perspective of clinical supervision, the supervisory practices identified in this study 

reflect the implementation of the clinical supervision cycle proposed by Cogan and Goldhammer, 

which includes collaborative planning, classroom observation, data analysis, and reflective dialogue. 

The reflective nature of the post-observation dialogue indicates that supervision is not intended to 

identify teachers' shortcomings but rather to foster pedagogical awareness and enhance teachers' 

reflective capacity regarding their own instructional practices (Wiyono et al., 2025). These findings 

are consistent with international studies demonstrating that reflection-based clinical supervision 

enhances teachers' reflective capacity and promotes sustainable improvements in instructional 

practice. Within the context of educational management, these practices reinforce the role of 

supervisors as instructional leaders who facilitate the improvement of instructional quality rather than 

merely serving as performance evaluators (Nugraha et al., 2025). 

The collaborative dimension of the SRCS Model also demonstrates a strong relationship with 

relational and democratic supervision theories. Supervisory relationships built upon trust, openness, 

and professional dialogue create a psychologically safe environment in which teachers are willing to 
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receive feedback and implement instructional innovations (Susanto et al., 2025). These findings are 

consistent with Starratt's perspective emphasizing the importance of professional partnerships in 

supervision, as well as with previous studies showing that collaborative supervision positively 

contributes to teachers' motivation and commitment to continuous professional development. Such 

transformative supervisory relationships enable authentic and sustainable professional learning, 

allowing supervision to be perceived not as a threat but as a form of professional support (Djailani, 

2023). 

Within the context of academic supervision, the findings indicate that the primary focus of 

supervision is directed toward improving the planning, implementation, and evaluation of instruction. 

Support provided in developing instructional materials, selecting appropriate teaching strategies, and 

evaluating student learning outcomes demonstrates that academic supervision directly contributes to 

improving the quality of the teaching and learning process (Salsabila et al., 2025). These findings 

support the theory proposed by Oliva and Pawlas, which positions learning as the core focus of 

academic supervision. Furthermore, the results are consistent with previous studies demonstrating 

that effective academic supervision significantly improves instructional quality and student learning 

outcomes, particularly when implemented through reflective and continuous approaches (Hidayat et 

al., 2025). The supporting and inhibiting factors influencing the implementation of the SRCS Model 

can be interpreted through the perspective of organizational climate theory in education. A reflective 

school culture, positive interpersonal relationships between supervisors and teachers, teachers' 

commitment to professional development, and strong managerial support from the principal 

constitute the key factors enabling effective supervision. These findings are consistent with the views 

of Hoy and Miskel, who argue that the effectiveness of supervision is strongly influenced by 

organizational climate and structural support. Conversely, limited time and the heavy administrative 

workload of teachers remain the primary obstacles to the optimal implementation of supervision 

(MAILANI, 2024). These findings confirm previous studies indicating that administrative pressures 

often reduce teachers' opportunities to engage in meaningful reflection and professional development. 

Therefore, the findings of this study highlight the need for school management policies that place 

greater emphasis on teachers' professional development, including appropriate workload 

management and the allocation of dedicated time for supervisory activities (Soleh et al., 2023). 

Conceptually, this study makes an important contribution to the development of educational 

supervision theory. The Sustainable Reflective Collaborative Supervision (SRCS) Model can be 

understood as an integration of academic, clinical, and collaborative supervision within a single 

supervisory framework oriented toward the sustainability of teachers' professional development 

(Rusmaini, 2024). This model confirms the principles of humanistic and collaborative supervision 

while simultaneously extending the classical episodic supervision approach by incorporating 

sustainability and reflection as its core elements. By positioning supervision as a cyclical process 

integrated into the school's organizational culture, the SRCS Model offers a new perspective on how 

supervision can become an integral component of a sustainable human resource development system 

within schools (Hariyadi, 2025). 

Overall, this discussion demonstrates that the Sustainable Reflective Collaborative 

Supervision (SRCS) Model is not only theoretically relevant but also practically effective in 

enhancing teacher professionalism and improving the quality of teaching and learning (Rusmaini, 

2024). The findings confirm that supervision implemented through collaborative, reflective, and 

sustainable practices is capable of addressing the challenges of teacher professional development in 

the contemporary educational landscape. Therefore, this study contributes a novel perspective to the 

field of educational management by conceptualizing supervision as a strategic instrument for 

strengthening teachers' continuous professional development and improving educational quality 

(Adhim, 2024). 
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One aspect that distinguishes the findings of this study from previous supervision research is 

the emergence of a distinctive form of teacher agency among Islamic Religious Education teachers. 

Within the Sustainable Reflective Collaborative Supervision (SRCS) Model, teachers do not merely 

function as implementers of supervisors' decisions; rather, they become professional agents who 

actively interpret, adapt, and develop instructional practices based on students' learning needs while 

simultaneously incorporating Islamic values that underpin the school's educational philosophy. This 

form of teacher agency develops because supervision provides opportunities for reflection, 

professional dialogue, and shared decision-making, thereby enabling teachers to exercise pedagogical 

autonomy without losing sight of the objectives of Islamic education. Consequently, teacher 

professionalism in this study is understood not only as mastery of pedagogical competencies but also 

as the ability to fulfill the educational mandate through the simultaneous integration of ethical, 

spiritual, and professional considerations. These findings extend the concept of teacher agency 

proposed by Priestley, Biesta, and Robinson, who conceptualize agency as the product of interactions 

among individual capacities, organizational structures, and social contexts, by demonstrating that, 

within Islamic education, the religious dimension also serves as a significant source in the 

construction of teacher agency (Priestley et al., 2015; Biesta et al., 2015). 

Furthermore, the supervisory process observed in this study demonstrates that Islamic values 

function not merely as instructional content but also as a normative framework guiding teachers' 

curriculum negotiation. When designing instructional materials, selecting teaching strategies, and 

conducting assessment, teachers actively interpret the requirements of the National Curriculum while 

considering the principles of akhlaq (moral character), uswah hasanah (exemplary conduct), maslahah 

(public benefit), and the development of Islamic character. This negotiation process indicates that 

curriculum implementation is not a linear process from policy to practice but rather an interpretive 

process shaped by teachers' professional and religious beliefs. Accordingly, supervision functions as 

a dialogical space in which teachers discuss how academic competencies can be integrated with the 

objectives of fostering students' religious character without compromising national learning 

standards. These findings are consistent with international studies demonstrating that teachers in 

faith-based schools tend to adapt curricula through considerations of moral values and religious 

identity, making curriculum implementation inherently contextual rather than being determined 

solely by formal curriculum documents (Berkovich & Eyal, 2021; Hargreaves & Fullan, 2020). 

Further analysis indicates that the characteristics of teacher agency among Islamic Religious 

Education teachers in this study are also shaped by the school's religious social and cultural context. 

A school culture emphasizing ukhuwah (brotherhood), musyawarah (deliberative consultation), 

exemplary leadership, and spiritual development creates an organizational climate that supports 

egalitarian and trust-based supervisory relationships. Within this context, teachers perceive 

supervision not as a bureaucratic control mechanism but as part of the processes of ta'awun (mutual 

assistance) and islah (continuous improvement) aimed at enhancing the quality of instruction. The 

collective values cultivated within the Islamic school environment transform professional reflection 

into a process of collective professional learning grounded in teachers' moral responsibility toward 

their students. These findings enrich the international literature concerning the relationship between 

school organizational culture and teacher professional development, which has predominantly 

focused on general education settings, by demonstrating that a religious organizational culture can 

strengthen teachers' intrinsic motivation to engage continuously in reflective practice and 

instructional innovation (Day & Gu, 2014; Tschannen-Moran, 2014). 

The theoretical implication of these findings is that the Sustainable Reflective Collaborative 

Supervision (SRCS) Model not only extends educational supervision theory but also contributes to 

the development of teacher agency theory within the context of Islamic education. Most international 

teacher agency models explain that teachers' capacities are shaped by professional experience, 
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educational policy, and organizational culture. However, this study identifies an additional dimension 

in which religious values function as a source of intrinsic motivation, an ethical framework for 

professional decision-making, and a moral foundation for developing collaborative professional 

relationships. Accordingly, the teacher agency of Islamic Religious Education teachers can be 

understood as the product of interactions among professional competence, school organizational 

culture, reflective supervisory practices, and the internalization of Islamic values. This 

conceptualization broadens the international perspective on teacher agency by introducing the 

spiritual dimension as a significant factor influencing teachers' professional practices, particularly 

within Islamic educational institutions (Priestley et al., 2015; Berkovich & Eyal, 2021; Hargreaves & 

Fullan, 2020). 

 

CONCLUSION 

This study demonstrates that supervision practices at SMK Syekh Abdul Qodir Al-Jailani 

have evolved beyond their traditional evaluative function into an integrated system of professional 

learning. The principal finding of this study is the development of the Sustainable Reflective 

Collaborative Supervision (SRCS) Model, a supervisory model that integrates academic, clinical, and 

collaborative supervision into a reflective and continuous cycle of professional development. Unlike 

conventional supervisory approaches, which tend to be episodic and primarily oriented toward 

administrative compliance, the SRCS Model positions teachers as professional agents who actively 

engage in reflective practice, collaborate in solving instructional problems, and continuously improve 

their teaching practices. The theoretical contribution of this study lies in advancing the perspective of 

educational supervision by integrating the dimensions of collaboration, reflection, and sustainability 

into a single conceptual framework. The SRCS Model extends existing supervision theories by 

demonstrating that the effectiveness of supervision depends not only on observation techniques or 

feedback mechanisms but also on the development of a professional culture that supports teacher 

agency, collective professional learning, and reflective pedagogical decision-making. Within the 

context of Islamic schools, this study further reveals that religious values, a culture of musyawarah 

(deliberative consultation), and teachers' moral commitment serve as contextual factors that 

strengthen the implementation of supervision and promote sustainable professional development. 

From a practical perspective, these findings imply that schools should reorient supervision 

from an administrative control mechanism toward a collaborative and reflective strategy for teachers' 

professional development. Principals and supervisors are expected to establish supervisory systems 

that provide opportunities for professional dialogue, continuous mentoring, and professional learning 

communities through which teachers can systematically develop instructional innovations. Such an 

approach has the potential to improve the quality of teaching and learning while simultaneously 

strengthening the organizational learning culture within schools. This study is limited by its 

implementation in a single school using a case study approach; therefore, the generalizability of the 

findings should be interpreted with caution. Future research is recommended to examine the 

applicability of the Sustainable Reflective Collaborative Supervision (SRCS) Model across different 

educational levels, school characteristics, and socio-cultural contexts using comparative or mixed-

methods research designs. Further investigations are also needed to evaluate the long-term effects of 

this model on teacher performance, student learning outcomes, and overall school organizational 

effectiveness. 
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